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Introduction 

 
Purpose 

Universities across Europe are increasingly committed to exploring innovative ways through which 

they can better engage with, and meet the needs of, their communities – whether at regional, national 

or international levels. In line with their specific institutional missions, many seek to utilise the 

expertise and knowledge of their academic faculty, support staff, students and researchers – as well 

as access to their physical resources – to help address important social and economic priorities. 

In doing this, there is much which can be learnt from an examination of good examples from other 

institutions and countries. 

The examples in this report are drawn from six European countries which are partners in the 

EUSRexcel - Towards a European University Social Responsibility Award project. 

This project was supported by the Erasmus+ Programme (KA2 - Strategic Partnership in the field of 

Higher Education), with the overall aim to create a new University Social Responsibility (USR) award, 

based on a system of agreed indicators and to provide higher education institutions with a self- 

evaluation tool based on such indicators. 

It is hoped that the examples considered here will encourage other HEIs (Higher Education 

Institutions) interested in working towards excellence in the field of USR. To facilitate this aspiration, 

this Report is structured by country and region, with an analysis of educational, research and territorial 

dimensions provided for each. For ease of reference, the examples are also identified by relevant 

keywords which describe their main focus. 

It will of course be up to the readers to determine which examples- and to what extent- may be most 

suitable for their specific context, and adapt the examples in the light of their specific institutional 

strengths and the needs of their respective communities. For readers intending to replicate some of 

the practices listed in the report, relevant permissions may need to be obtained – we leave it up to 

the readers to identify which permissions might be necessary. 

 
 

Methodology 

A common template was developed by the project team for the presentation of the good practice 

examples. This was used by all project partners to collect and organise the material. 

Having done this, each partner then completed another template to provide a summary analysis of 

the examples under consideration. This analysis acts as an overview and introduction for each country 

chapter. 

This Report was developed in a collaborative manner involving all partners and coordinated by the 

Irish partner, Dublin City University. 
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Using the report 

In order to collect and analyse good practices on USR an extensive review from a variety of sources 

was undertaken by EUSRexcel project team members in their respective countries. Sharing such 

examples can help evaluate progress towards the achievement of USR objectives as well as an 

opportunity to learn from the experience of others. 

This review across EUSRexcel partner countries and regions points to a number of ways in which higher 

education institutions can approach achieving such objectives. 

For ease of reference, the countries and regions (for Spain) are arranged in alphabetical order by 

country, comprising seven chapters. 

1. Belgium 

2. Finland 

3. Ireland 

4. Italy 

5. Romania 

6. Spain (Andalusia) 

7. Spain (Madrid/Catalonia/Murcia) 

 
Within each chapter, the examples are also organized alphabetically. 

While many of the examples are relevant for several purposes, for ease of reference a number of 

keywords are associated with each example at two levels: (1) the main focus; and (ii) the specific 

focus. The five USR dimensions selected by EUSRexcel partnership for this project (Educational, 

Governance, Research, Social & Territorial, and Environmental) are highlighted in red colour for each 

of the examples. These indicators were compiled as part of the ‘Guide towards a common approach 

to USR indicators’ (EUSRexcel Guide) which is another output of EUSRexcel project and can be found 

on the project website http://socialresponsibilityaward.eu. 

(i) Main focus of USR dimension: 

• Educational 

• Research 

• Territorial (Regional) 

(ii) Specific focus of USR dimension: this was identified for each example from a list of 14 

substantive areas relevant to USR. In many cases there is overlap, so each example can cover 

more than one topic: 

• Organizational governance 

• SDGs 

• Human rights 

• Labour practices 

• The environment 

• Fair operating practices 

• Consumer issues 

• Community involvement and 

development 

• Policies related to protection of data 

• Policies related to gender equality 

• Access for underrepresented groups 

• Regional engagement (urban/rural) 

• Lifelong learning 

• Diversity 

• Other 

http://socialresponsibilityaward.eu/
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Overview and analysis 

To provide a national context for the specific examples selected, an introduction is provided at the 

start of each chapter. 

 

Additionally, observations are given in relation to each example in terms of: (i) sustainability; (ii) 

transferability; and (iii) potential relevance. These three then may contribute as indicators for a 

European University Social Responsibility Excellence Award (European USR Award). 

 
It is important to note that these observations are not an evaluation of the initiative, but simply a 

comment in relation to the specific development of indicators. 

 

An index of five USR dimensions (Educational, Governance, Research, Social & Territorial, 

Environmental) adopted as part of the EUSRexcel project is included at the end of the report, 

pointing readers to the examples in each dimension. 

 

The examples of good practice in this report are summarised in the Conclusions and organised 

around the five USR dimensions, along with a brief overview of the examples in each country or 

region.



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1. BELGIUM 

9 
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1. Belgium 
By Laura Pardo García 

 
A. Overview/analysis of good practice examples 

Belgium is a country endowed with renowned educational institutions, which have traditional 

histories going back through the ages. There are 104 colleges and universities that offer students a 

cutting-edge educational opportunity to study their favourite subject. The field covered by an 

educational system largely administered by the Flemish and French communities is impressively 

extensive. In general terms, education in Belgium can be categorized into university, higher education 

institutions and arts colleges with approximately 300,000 students attending all 3 categories. The 

educational system in Belgium can best be addressed in relation to the 3 main communities there; the 

Flemish, French and German speaking communities, with particular emphasis on the first two 

communities as they are more actively involved in administering higher education in the country. 

There are six long-standing major universities, of which two (Liége and Gent) are state universities, 

two are catholic (Leuven and Louvain-la-Neuve), and two are free universities (the Université Libre de 

Bruxelles or ULB and the Vrije Universiteit van Brussel or VUB). 

The good practices collected here are a small sample of the university social responsibility projects 

currently being carried out in Belgium. An attempt has been made to include examples from the 

Flemish and French-speaking communities, as well as a joint experience in Brussels. It has been 

detected that universities from both communities are reinforcing their efforts to be a positive 

influence to their environments, proposing plans with a positive impact, increasing the quality of their 

internal management and proposing projects that affect the future. 

Considering the structure of quality indicators proposed in another output of EUSRexcel project, a 

‘Guide towards a common approach to USR indicators’ (EUSRexcel Guide), and with the intention of 

widening the information available for the development of this project, examples of good university 

practices that cover the different dimensions of University Social Responsibility were selected. 

However, it is important to highlight that most of the projects found are designed with a holistic 

approach, addressing not only one theme, but also related topics. 

We would also like to point out that we found only the University of Antwerp to be structuring this 

kind of activities with an USR plan. 

1. Educational dimension: 

The examples provided within the Educational dimension originate from three different sources. 

Example 1.5 ‘River 21 project: vision-building for transboundary river management’ is the exchange 

of knowledge among the universities using the exceptional political and societal environment existing 

around the management of the river Scheldt. This education project enables Master’s students to 

develop a transboundary vision for the Scheldt basin together with international partners. It has been 

chosen because of the objective of the project (teaching excellence on a sensitive field such as river 

management) and the means addressed to achieve them (international cooperation). 

The other two examples within the Educational dimension (1.1 ‘HR Excellence in Research (HRS4R)’ 

and 1.4 ‘Plans Diversité Actiris’) are concerned with enhancing the quality of the internal management 
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of three Universities: ULB, VUB and ULg (University of Liege). The examples proposed here, from the 

ULg and the joint effort of the ULB and the VUB, have the common objective of improving the 

commitment of the universities to their social role in their communities. The plan of the ULg is aimed 

at improving its competencies as an employer, thus promoting equity and justice in its social 

performance, while the plan of the ULB and the VUB has been designed with a multi-sectoral approach 

that will improve their internal and external performance. 

2. Research dimension: 

Within the Research dimension, the project proposed comes from the Katholike Universiteit Leuven. 

It is called ‘Peace Education in Post-Conflict Societies’ (example 1.3), and aims to explore under what 

circumstances the educational curricula is improving or decreasing the capacity of a society to reject 

conflict. 

This project is associated with the indicator ‘Presence of SDGs in the Research objectives and 

strategies of the University’ under the research dimension. 

The project can be viewed along the lines of SDGs 4, 16 and 17 concerned with quality 

education, peace justice and strong institutions and partnerships for the goals respectively. 

‘Peace Education in Post-Conflict Societies’ has been chosen considering the importance of the 

methodological and theoretical innovation of this project, and the effort to promote the relevance of 

the topic addressed. 

3. Territorial (Regional) dimension: 

Considering the territorial dimension, the project which most accurately follows the definition 

provided is the Label Eco-Dynamic Enterprise (example 1.2), a public official acknowledgement 

provided by the Region of Brussels for the organizations and companies that promote actions in order 

to reduce the impact on the environment of their activity. 

It is focused on three main lines of research: economy, creativity and good practices. Furthermore, it 

provides for a positive or negative report highlighting the importance of the activities already 

developed by the stakeholders and also considering the importance of campus initiatives and those 

involving other partners, as well as the signature of international commitments. 

It was included in order to promote the knowledge on the topic addressed by this project – the 

protection of environment through the internal management – and also to show an example of a 

previous experience with awarding initiatives and projects, even though it only covers one specific 

topic from a number of those considered in EUSRexcel project. 

References: 

Patricia Mélotte (ULB), Lisa Wouters (VUB). 2020. L’ULB et la VUB mettent en place leurs Plans 
Diversité avec le soutien d’Actiris. Brussels. 

https://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r 

Langer, Arnim. (2018). Peace Education in Post-Conflict Societies. Leuven. 

https://www.ulb.be/fr/gestion-des-campus/management-environnemental 

L.L.P.A. Santbergen & J.M. Verhallen (2003). The RIVER 21 concept: envisioning the future of 
international river basins. Antwerp. 

http://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r
http://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r
http://www.ulb.be/fr/gestion-des-campus/management-environnemental
http://www.ulb.be/fr/gestion-des-campus/management-environnemental
http://www.ulb.be/fr/gestion-des-campus/management-environnemental


12  

B. Good practice examples 

1.1 HR Excellence in Research (HRS4R) 

Lead institution/organisation: 

Université de Liège 

Weblinks: 

https://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r 

Main focus: 

Educational 

Specific focus: 

Labour practices; Fair operating practices; Policies related to gender equality; Access for 

underrepresented groups; Diversity. 

Description: 

The University of Liège is the biggest Higher Education Institution in Wallonia. Since 2011, it has 

formally committed to the Principles of the European Charter and Code of conduct for the recruitment 

of researchers. 

A European initiative within which the European universities could apply for an HR Excellence in 

Research Award based on a dedicated methodology. The European Charter for Researchers is a set of 

general principles and requirements, which specifies the roles, responsibilities and entitlements of 

researchers as well as of employers and/or funders of researchers. The aim of the Charter is to ensure 

that the nature of the relationship between researchers and employers or funders is conducive to 

successful performance in generating, transferring, sharing and disseminating knowledge and 

technological development, and to the career development of researchers. 

The University of Liège has also developed an HR strategy, strongly embedded in the institutional 

strategic plan, for providing and supporting a stimulating and favourable working environment for 

researchers. 

This project has had three cycles. First cycle covered the period 2011-2015, the second one from 2015 

to 2018 and the current and final one from 2017 to 2020. This division into cycles was aimed at 

strengthening the objectives and targets addressed. 

The HRS4R course of action consists of five stages: 

• Internal analysis of current practice, involving the main key players (‘gap analysis’). 

• Publication of the main results of this analysis on the institution’s website. 

• Request for acknowledgment of the strategy by the European Commission. 

• Implementation of the HR strategy within the institution via its own internal quality assurance 

procedures, with a self-assessment after two years. 

• External evaluation after four years 

The project is organized by a committee which includes a president, representatives of the academic 

staff, representatives of the researchers and administrative employees. 

http://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r
http://www.recherche.uliege.be/cms/c_9263814/en/hr-excellence-in-research-hrs4r
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Thanks to this project, in 2011 the University of Liège received the award ‘HR excellence in research’ 

from the EU Commission. 

Observations: 

Sustainability This project aims to improve the human resources of the University of 

Liège in the long term. This is why it was initially designed in 2011, and 

is still ongoing, improving the quality of internal procedures and 

management. 

Transferability This project uses the European framework to improve the internal 

management of its HR. Therefore, this project already has the tools 

and background for an external implementation. 

Relevance to a European 

USR Award 

The Human Resources Strategy for Research covers many different 

topics that are also considered by the EUSRexcel Guide. It considers 

the governance dimension of the University of Liège, the educational 

dimension of its researchers and staff, and particularly, the research 

dimension of the university. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons There are many indicators already compiled in the EUSRexcel Guide 

that could benefit from the study of the development of HR Research 

Excellence (HRS4R) of the University of Liège. The ongoing activity 

since 2011 provides an excellent experience that can serve as an 

example for many different indicators on the categories of 

Governance, Research and Education. 

 

 
1.2 Label entreprise éco-dynamique 

Lead institution/organisation: 

Université Libre de Bruxelles (ULB) 

Other participating institution(s)/organisation(s): 

Bruxelles Environment Administration 

Weblinks: 

https://www.ulb.be/fr/gestion-des-campus/management-environnemental 

Main focus: 

Territorial (Regional) 

Specific focus: 

The environment; Consumer issues; Community involvement and development; Regional 

engagement (urban/rural). 

http://www.ulb.be/fr/gestion-des-campus/management-environnemental
http://www.ulb.be/fr/gestion-des-campus/management-environnemental
http://www.ulb.be/fr/gestion-des-campus/management-environnemental
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Description: 

The ULB undergoes external analysis by the Brussels Environment Agency to evaluate the state of its 

environmental management. 

The choice fell on the Brussels Eco-Dynamic Company label Environment. The Eco-Dynamic Enterprise 

Label is an official and free accreditation. It rewards and encourages companies, non-profit 

organisations and institutions in the public or private sector in Brussels that take action to reduce the 

impact of their activity on the environment. This officially rewards good management, dynamism and 

progress made in environmental matters by companies established in the Brussels-Capital Region. 

The Eco-Dynamic Enterprise Label evaluates the candidate organisation's eco-management approach 

by comparing the actions implemented by the candidate to reduce the impact of his/her activity on 

the environment, with all the actions that the candidate could ideally put in place that are applicable. 

To do so, the Eco-Dynamic Enterprise Label uses an objective and transparent reference system. 

The referential is a database composed of a set of good practices in eco-management in 8 

environmental themes: Purchasing, Noise, Waste, Water, Energy, Green spaces, Mobility, Ground. 

The label rates eco-management processes according to a scale with three levels of environmental 

performance: one, two or three stars. Thus, it highlights initiatives in areas such as waste prevention 

and the circular economy, rational energy use, good management of worker mobility and sustainable 

food. 

ULB's three Brussels campuses (Solbosch, Plaine, Erasmus) have been certified for their environmental 

management and obtained the two-star label. 

Observations: 

Sustainability The label was created in May 1999 and was thoroughly reviewed in 

February 2018. It is coordinated by the Regional Brussels Environment 

Administration. The ULB has undergone this evaluation in the years 

2014 and 2016 in its different campuses. 

Transferability As it is a label promoted by the Environmental Administration of 

Brussels, transferability does not depend so much on the potential 

universities interested in submitting a similar evaluation, but on the 

availability of this evaluation in their areas. 

Relevance to a European 

USR Award 

This project may be useful for the EUSR Award, as it provides a 

preliminary framework of universities involved in activities that 

highlight the importance of their commitment in the field of social 

responsibility. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons We have considered this good practice to be relevant for the project, 

because it represents an example of a quality seal applied to 

universities according to their commitment, in this case – to 

environmental management. 
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1.3 Peace Education in Post-Conflict Societies 

Lead institution/organisation: 

Katholieke Universiteit Leuven 

Other participating institution(s)/organisation(s): 

Centre for Research on Peace and Development (CRPD) 

Source of information: 

Langer, A. (2018). Peace Education in Post-Conflict Societies. Leuven. 

Weblinks: 

https://soc.kuleuven.be/crpd/peace-education-in-post-conflict-societies 

Main focus: 

Research 

Specific focus: 

Human rights; Policies related to gender equality; Access for underrepresented groups; Diversity. 

Description: 

The aim of this project is to research under what circumstances the educational curricula is improving 

or decreasing the capacity of a society to reject conflict. 

Due to their importance in shaping the mindset of societies, educational systems have been 

considered as a key tool for promoting open and critical dialogue and contributing positively to peace. 

However, curricula may have discriminatory and exclusionary content, or teaching practices may 

promote authoritarianism. These findings have given rise to UNESCO's concept of ‘two faces of 

education’ in 2000. 

This project seeks to strengthen the systematic research on this specific topic, providing qualitative 

data for further studies and actions. It is supported by the Centre for Research on Peace and 

Development (CRPD). 

The project is carried out through three parallel lines of research in Côte d’Ivoire, Kenya, and the 

République Démocratique du Congo (DRC). 

In all three countries its aim is to assess and analyze the impact of schools and/or teachers on young 

people’s attitudes towards peace, intergroup tolerance and reconciliation. 

The methodology of the project is based on a mixed-method approach, combining focus groups & 

interviews, participatory observation, and survey data. 

Observations: 

Sustainability This project is providing an extensive bibliography for further studies 

and political applications. The aim of this research is to improve the 

quality of education systems in conflict countries. The research has 
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 been carried out for over 5 years, producing, during all these years, 

interesting and relevant data for future applications. 

Transferability The transferability of this project must be analyzed considering the 

development of the research and its results. The outputs of the 

investigation can be applied in many different conflict areas. 

Relevance to a European 

USR Award 

This research project is aligned with many of the EUSRexcel Guide 

indicators. It considers the categories of social and territorial, 

research, and educational dimension. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

3 

Reasons The importance of the objective of this project, which is focused on the 

Human Rights and their link with Education, is what justifies the 

inclusion of it as a good practice of EUSR. 

 

1.4 Plans Diversité Actiris 

Lead institution/organisation: 

Brussels University Alliance 

Other participating institution(s)/organisation(s): 

Actiris – Bruxelles 

Université Libre de Bruxelles 

Vrije Universiteit Brussel 

Source of information: 

Mélotte, P., Wouters, L. (2020). L’ULB et la VUB mettent en place leurs Plans Diversité avec le soutien 

d’Actiris. Brussels. Retrieved from http://actus.ulb.be/medias/fichier/plans-diversite-

ulb vub_1578499217136pdf?ID_FICHE=15775&INLINE=FALSE 

Weblinks: 

https://www.ulb-vub.be/fr/plan-de-diversit%C3%A9-actiris 

Main focus: 

Educational 

Specific focus: 

Labour practices; Community involvement and development; Policies related to gender equality; 

Access for underrepresented groups; Diversity. 

Description: 

The Brussels University Alliance is a joint initiative of the Université Libre de Bruxelles (ULB, French 

Speaking) and the Vrije Universiteit Brussel (VUB, Flemish Speaking). Created in 2013, it aims to 

promote the cooperation of these two universities. 

https://cdn.uc.assets.prezly.com/ea81ea15-9123-420b-a7b0-1e1082be749e/-/inline/no/
https://cdn.uc.assets.prezly.com/ea81ea15-9123-420b-a7b0-1e1082be749e/-/inline/no/
http://www.ulb-vub.be/fr/plan-de-diversit%C3%A9-actiris
http://www.ulb-vub.be/fr/plan-de-diversit%C3%A9-actiris
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The Brussels University Alliance have committed to a Diversity Plan within their two institutions in 

2018 with the help of consultants from Actiris, the main employment office of the Brussels-Capital 

Region. The project started in 2018 and would run for 2 years. 

The Diversity Plan of the ULB is focussed on a programme of 25 actions, some of which already exist 

and are to be consolidated, others still to be created. These actions cover a wide range of what would 

fall under USR. This plan is aimed to be developed during the next two years. The actions are 

categorised in four different areas: 

• Area of Selection and Recruitment; 

• Area of Human Resources Management; 

• Internal communication area; 

• External communication area. 

ULB is a university committed to values such as equal opportunities, tolerance, openness and 

multiculturalism. As the second largest employer in Brussels, ULB wishes to set an example by raising 

the awareness of the entire university community on the importance of promoting diversity in 

companies. 

Through this plan, ULB intends to develop a genuine diversity policy including the gender dimension 

for all ULB staff, including ULB students and staff. In concrete terms, a structure has been set up to 

support this plan within the University, reflecting the diversity of the University's staff status. 

Preliminary work was carried out by 5 groups, each organised around one dimension of diversity. The 

objective of each group was to draw up an inventory of existing measures and policies in favour of 

staff diversity, strengths and areas of attention and to propose actions that could be carried out within 

2 years. 

The diversity plan of the VUB is called 'equality action plan'. A vision text and code of conduct were 

drawn up and a new website was launched. An Equality HR advisor has also been recruited to promote 

the action points regarding gender bias in the recruitment processes and organise training on this. 

Observations: 

Sustainability The Diversity Plan has been in progress since 2018 and is renewed 

every two years. In 2020, the plan has been reassured and reinforced, 

demonstrating the will of the partners to maintain this project and 

extend the activities into the future. 

Transferability Due to the existing relationship between the VUB and the ULB, the 

impact of this project is hard to replicate. However, the framework of 

a partnership of universities and local employment offices is very likely 

to be transferred abroad. 

Relevance to a European 

USR Award 

Nowadays, this project counts with a strong analysis on 25 different 

actions addressed under the 4 abovementioned categories. They are 

relevant to the EUSR award, as well as to the indicators developed in 

the EUSRexcel Guide. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 
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Reasons This project covers many different topics and processes of the internal 

management in both universities, embracing a wide range of possible 

future indicators. However, it is still at its initial stages which makes it 

difficult to evaluate the impact. 

 

1.5 River 21 project: vision-building for transboundary river management 

Lead institution/organisation: 

University of Antwerp 

Source of information: 

L.L.P.A. Santbergen & J.M. Verhallen (2003). The RIVER 21 concept: envisioning the future of 

international river basins. Antwerp. 

Weblinks: 

https://www.sustainabilityexchange.ac.uk/files/integrated_water_management__case_river_21_vis

ion-building_for_transboundary_river_management.pdf 

Main focus: 

Educational 

Specific focus: 

Labour practices; The environment; Fair operating practices; Regional engagement (urban/rural). 

Description: 

Each year the University of Antwerp organises an international education project 'River 21 project: 

vision-building for transboundary river management’. The project enables Master’s students to 

develop a transboundary vision for the Scheldt basin. The students come from different universities 

and disciplines. They have a varied expertise in water management. 

The students acquire insight, knowledge and skills about (systematic) vision-building for 

transboundary river management. They do so by (1) gaining an understanding of the complex 

coherence and interaction of the river ecosystem of the Scheldt with the related socio-economic 

aspects, (2) working together in an international context around integrated water management, in 

this case of the Scheldt, and (3) developing skills to work out a joint, transboundary vision for the 

management of the Scheldt. 

River 21 lasts for two weeks. Each partner university is responsible for a part of the organisation. 

During the first week excursions are planned along the Scheldt. This offers students the opportunity 

to meet stakeholders and experts from the different countries and regions. During the second week 

the students work in teams on a vision for the Scheldt basin and develop scenarios for a sustainable 

management of the Scheldt. 

Observations: 

Sustainability The aim of this project is to extend the knowledge about the correct 

management of rivers using the Scheldt as an example. It is being 

https://www.sustainabilityexchange.ac.uk/files/integrated_water_management__case_river_21_vision-building_for_transboundary_river_management.pdf
https://www.sustainabilityexchange.ac.uk/files/integrated_water_management__case_river_21_vision-building_for_transboundary_river_management.pdf
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 organized for more than 10 years now, extending the relations with 

many different HE Institutions. 

Transferability River 21 aims to increase the knowledge about the management of 

rivers using interdisciplinary studies and a holistic approach. The 

project is designed to assure the transferability of the experience and 

expertise of the institutions involved. However, it is hard to find a 

similar cultural and economic environment as the one existing in the 

Scheldt, challenging the replication in other areas. 

Relevance to a European 

USR Award 

River 21 covers many subjects: improving the knowledge on river 

activating work methods, the interdisciplinary cooperation between 

lecturers and students, the analysis system and the integrated 

approach to water management and the development of skills to get 

to a joint transboundary vision of integrated water management. It 

approaches many fields that can serve as examples that help us study 

the indicators of our project. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

3 

Reasons This project might help with setting the indicators of EUSRexcel by 

providing data and information, regarding different topics. 
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2. Finland 
By Tanja Oraviita 

 
 

A. Overview/analysis of good practice examples 

The Finnish higher education system comprises two types of institutions - 13 universities and 24 

universities of applied sciences. Both have an important role to play in contributing to the 

development of society as one of their three main tasks, along with education and research. Social 

responsibility is interpreted and applied in a variety of ways and at different levels in higher education 

institutions, influenced both by general legislation and societal norms. For example, social 

responsibility may be embedded in courses as one aspect of a discipline, or can form a particular topic 

in its own right, as well as constituting a topic for research. The ways in which social responsibility is 

interpreted in practice reflect, to a considerable extent, wider university strategies. For example, in 

the universities of applied sciences, more than 150,000 students in 2018 and nearly 130,000 students 

in 2019 were engaged in social responsibility through various activities. 

Most of the practices presented herewith combine educational, research and territorial dimensions. 

Other characteristics presented relate to networking and multidisciplinarity. The practices have been 

categorised below in three groups based on which dimension, educational, research or territorial, 

appears to be the most prominent element of them. 

1. Educational dimension: 

The following practices are the most prominent in their educational dimension: 

- UniPID (example 2.8) and NSCN (2.6) networks provide joint virtual courses on sustainable 

development between universities and exchange of educational information between universities. 

- AALTO University (2.4) provides an example of a course on sustainable development for higher 

education students. 

- Lappeenranta-Lahti University of Technology (LUT) University (2.7) views social responsibility 

holistically. Hence, the example covers university’s activities as whole. 

- The example of the University of Lapland (2.2) brings forward university’s environmental effort which 

also addresses educational activities. 

All the examples presented under this dimension represent multidimensional and holistic approaches 

where social responsibility is implemented on many levels at the same time. The course of Aalto 

University is partly shared with other schools of the university. Networking is used in UniPID and NSCN. 

2. Research dimension: 

The practices presented under the research dimension are multidimensional, multilevel and holistic 

in the application of social responsibility. The approach of the LUT University is strategy oriented, 

while the policy of the University of Lapland focuses on the general principles of the university. The 

two university network cases rather focus on exchange of practices and knowledge between the 

member universities, which may lead to common training and general development as well. The 

environmental guide of the University of Lapland includes research as one of the environmental- 

related themes creating specifications for it. However, unlike LUT’s strategy which includes social 
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responsibility in research, the environmental guide of the University of Lapland does not provide 

research topics or outline research policies. The UniPID and NSCN networks also provide topics for 

research. Research activities and information are disseminated, promoted and exchanged in UniPID 

and NSCN networks among their members. 

3. Territorial (Regional) dimension: 

The practices presented under the territorial dimension are examples of how universities’ strength 

areas in research, development and training have been harnessed to serve the society and the region. 

In both examples provided in this dimension (ECOLABNET (2.1) and Kaleidoscope (2.3)), the 

universities have jointly developed the outcomes, with the lead of a specific university. The outcomes 

have been implemented regionally or nationally. These consortiums may also include other 

organisations than universities which represent stakeholders and end users or other beneficiaries. 

This suggests how social responsibility implementation becomes more applied, multidisciplinary and 

divergent the further it distances from the core academic activity. Under this dimension, societal 

development and impact creation, as well as transferring university’s know-how to the society 

become important. 

ECOLABNET is a network of service providers for eco-innovation in manufacturing SMEs. Kaleidoscope 

entrepreneurship training for migrant women is a field example of a university addressing external 

groups in a vulnerable position with continuing education and lifelong learning. 

 
 

B. Good practice examples 

2.1 ECOLABNET, network of service providers for eco-innovation in manufacturing SMEs 

Lead institution/organisation: 

Vaasan ammattikorkeakoulu (VAMK), in English - Vaasa University of Applied Sciences 

Other participating institution(s)/organisation(s): 

6 countries: Denmark, Estonia, Finland, Lithuania, Poland, and Sweden. 

 VIA University College (DK): market entry strategies

 Labsamera (LT) and Estrotech (EE): 3D printing and bio-based materials

 Vaasa University of Applied Sciences Design Centre MUOVA (FI): product-service system design 

competences and facilities

 Vilnius University (LT) and University of Tartu (EE): optical and thermal additive manufacturing RDI 

infrastructures and competences

 Kaunas University (LT) and Centria University of Applied Sciences (FI): laboratories and 

competences on developing and testing new bio-based materials

 Lithuanian Business Confederation (LT) and Sustainable Innovation: collaboration with SMEs and 

sustainable strategies

 Czestochowa University of Technology (PL)

 Sustainable Innovation (SE)

(As on https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-

presentation-25102019-vaalea-1.pdf; Poland, Sweden and country abbreviations added) 

https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
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Source of information: 

Project plan, ECOLABNET website 

Weblinks: 

https://ecolabnet.org/ 

https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-

vaalea-1.pdf 

https://projects.interreg-baltic.eu/projects/ecolabnet-199.html 

Main focus: 

Research, Territorial (Regional) 

Specific focus: 

Organizational governance; SDGs; The environment; Consumer issues; Community involvement and 

development. 

Description: 

(as on the website) 

ECOLABNET is a network of service providers for eco-innovations with the aim to connect such 

innovations in manufacturing SMEs of the Baltic Sea Region (Denmark, Estonia, Finland, Lithuania, 

Poland and Sweden).  The core aims are to: 

a. Boost ecological innovations in manufacturing companies 

b. Create a network of service providers for eco-innovations 

This will be achieved through the following activities: 

1. Establish a network of research, development and innovation service providers 

2. Develop collaboration concepts for effective use of research, development and innovation 

3. Foster collaboration between SME companies, intermediary organisations and RDI 

organisations 

4. Producing demonstrations of eco-innovations and capabilities of ECOLABNET1 

The network of RDI operators offers high-level expertise and infrastructures to SME, and promotes 

international networks, active dialogue and collaboration with SMEs. The competencies of the 

network range from knowledge in additive manufacturing, bio-based materials, product-service 

system design, eco-branding, value chain assessment, business model development, legislation, 

customer insights, to certifications and life cycle assessment. 

The network and its practicalities are still currently under development. The work is supported by 

Interreg Baltic Sea Region. 

1Direct list quotations from https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-

presentation-25102019-vaalea-1.pdf 

The text has been adapted from the following sources: 

https://ecolabnet.org/ 

https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-

vaalea-1.pdf 

https://projects.interreg-baltic.eu/projects/ecolabnet-199.html 

https://ecolabnet.org/
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://projects.interreg-baltic.eu/projects/ecolabnet-199.html
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://ecolabnet.org/
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://ecolabnet.org/wp-content/uploads/2020/03/Ecolabnet-project-presentation-25102019-vaalea-1.pdf
https://projects.interreg-baltic.eu/projects/ecolabnet-199.html
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Observations: 

Sustainability The practice started in 2019 and it is ongoing, hence more results are 

expected in the future. 

Transferability This approach could be rather easily transferred to other geographic 

areas and countries, or to other business sectors. 

Relevance to a European 

USR Award 

The practice addresses strongly the third responsibility area of 

universities, serving the society. It is hence strongly linked to all 

activities of the university from governance to research and 

development, and to education. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons The practise provides information of how universities can be directly 

connected to the surrounding society and assist in social responsibility, 

while implementing university social responsibility themselves and 

harnessing the outcomes of USR to the society. 

 

 
2.2 Environmental programme in the University of Lapland 

Lead institution/organisation: 

University of Lapland 

Source of information: 

Website of the University of Lapland and the publication ’Environmental programme of the University 

of Lapland’ 

Weblinks: 

https://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys 

Publication: 

Environmental programme of the University of Lapland 

https://www.ulapland.fi/loader.aspx?id=f7c49b4d-9ae6-46b3-a7d2-6724e47ee561 

Main focus: 

Educational, Research 

Specific focus: 

The environment 

Description: 

(referenced from the website of the University of Lapland) 

http://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys
http://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys
http://www.ulapland.fi/loader.aspx?id=f7c49b4d-9ae6-46b3-a7d2-6724e47ee561
http://www.ulapland.fi/loader.aspx?id=f7c49b4d-9ae6-46b3-a7d2-6724e47ee561
http://www.ulapland.fi/loader.aspx?id=f7c49b4d-9ae6-46b3-a7d2-6724e47ee561
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The environmental programme of the University of Lapland aims to provide excellent study and 

research possibilities while being environmentally sustainable. 

Everyday activities can have a negative impact on the environment and the aim of the strategy is to 

reduce the negative environmental footprint. Special attention is paid to energy and water 

consumption, recycling, sorting of waste, waste management, procurement, environmentally friendly 

commuting, consumption habits and everyday routines. The university is part of WWF’s Green Office 

network, and it has created a triannual ’Environmental programme of the University of Lapland’ guide 

to support and guide the activity. The activity areas are divided into 9 areas: 1) implementation and 

coordination, 2) energy, 3) commuting, travelling and transportation, 4) procurement, 5) food, 6) 

waste and recycling, 7) water, 8) biodiversity, and 9) people. 

Each section of the guide describes in a clear and user-friendly way what the environmental action 

point is about, the area it covers and what it means in practice. It is hands-on and long texts are 

avoided. This facilitates finding relevant information. The guide also includes a section for practical 

tips and hints. It is usable by the university staff and students, and hence also aimed at training the 

staff. 

The text has been adapted from the following sources: 

https://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys 

 

 

Observations: 

Sustainability The first guide was created in 1998. The guide is triannual (the last one 

covers the years 2017-2020), hence it is updated with the latest 

information and developments in hand, but not too often as this could 

create confusion. The guide appears to be an everyday part of the 

university’s activities. 

Transferability Such hands-on and user-friendly guide, provided freely online, could 

be easily transferred to any organisation. 

Relevance to a European 

USR Award 

The theme is directly linked to the university social responsibility, 

especially to its environmental dimension. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons This practice focuses on one dimension of university social 

responsibility and provides it in a form of a highly user-friendly guide 

which details each activity area linked to the environment and its sub 

areas explaining them briefly. Besides providing an example of 

different dimensions of environmental issues, the guide provides 

concrete examples of activities on how to apply a specific dimension 

of social responsibility in practice and includes tips and hints. This 

could guide university social responsibility advocates towards concrete 

activities in social responsibility. 

http://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys
http://www.ulapland.fi/FI/Yliopisto/Nain-toimimme/Opiskelu--ja-tyoymparisto/Kestava-kehitys
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2.3 Kaleidoscope – Supporting Female Migrant Entrepreneurs 

Lead institution/organisation: 

Vaasan ammattikorkeakoulu (VAMK), in English - Vaasa University of Applied Sciences 

Other participating institution(s)/organisation(s): 

INOVA Consultancy Ltd. (UK) 

ELAN Interculturel (FR) 

Materahub (IT) 

Source of information: 

Project documentation (including confidential documents), project delivery, EU feedback and the 

project website 

Weblinks: 

https://www.kaleidoscopeproject.eu/ 

Main focus: 

Educational; Territorial (Regional) 

Specific focus: 

Human rights; Access for underrepresented groups; Lifelong learning; Entrepreneurship and 

continuous training for groups at risk. 

Description: 

This practice provides an example of how a university can address external groups by implementing 

social responsibility through continuing training and providing training material and courses outside 

of the student body formally enrolled in programmes. The practice was developed and piloted in an 

international cooperation between four countries under an Erasmus+ project. The case below focuses 

on the piloting of the practice in Finland in 2018-2019 by Vaasa University of Applied Sciences. 

Kaleidoscope is a training programme which develops the soft skills needed in entrepreneurship for 

the migrant women residing in the EU. Migrant women are a group with a double disadvantage, firstly 

by being migrants and secondly by being women. They face increased challenges to find employment, 

for example, due to language issues. In addition, transfer of educational qualifications to the new 

country systems can be difficult leaving many, including those with a higher education degree, 

vulnerable and unemployed. Hence entrepreneurship might be the only option. 

Kaleidoscope training addresses e.g. such areas which can help understand own strengths and 

interests, motivation, communication, resilience, intercultural issues, creativity in business creation, 

target group understanding, problem solving and how to achieve goals. The majority of the 

participants in Finland had a higher education background. The training was delivered as blended 

learning consisting of six face-to-face sessions and training material on the learning platform. 

Discussions, narrations and examples were the main methods in Finland to discover and understand 

entrepreneurial skills of the participants. This complemented and provided insight to the online 

material. The realities of and experiences in the current country of residence were also included in the 

http://www.kaleidoscopeproject.eu/
http://www.kaleidoscopeproject.eu/
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training, such as cultural and practical differences. These too were harnessed to support 

entrepreneurship. The course received 100% participant satisfaction rate in Finland and many 

participants also crystallised their business idea during the training. The training is freely available 

online. 

Observations: 

Sustainability The ideas behind the training contribute to sustainability. Since 

autumn 2019 it has been freely available online to anyone interested. 

The high satisfaction level of the participants also indicate that the 

training is needed and target group oriented. The developing 

institutions plan to continue using it in their activities. 

Transferability The training is not only transferable to other European countries but 

also to other target groups. 

Relevance to a European 

USR Award 

This is a concrete field example of how universities can address groups 

at risk in the society and hence covers an area of social responsibility 

activity. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons Kaleidoscope is a field example of solutions created in a university for 

the surrounding society. 

 

 
2.4 Master's Programme in Creative Sustainability - MSc in Economics and 

Business Administration (Aalto University) 

Lead institution/organisation: 

Aalto University, School of Business 

Source of information: 

Website description of the course 

Weblinks: 

https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-and-
Business-Administration/Finland/Aalto/ 

https://into.aalto.fi/display/encsm/Curriculum+2018-2020 

Main focus: 

Educational 

Specific focus: 

Consumer issues; Lifelong learning; Learning sustainable development to be applied in Business. 

https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-and-Business-Administration/Finland/Aalto/
https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-and-Business-Administration/Finland/Aalto/
https://into.aalto.fi/display/encsm/Curriculum+2018-2020
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Description: 

(referenced from the course website) 

The Creative Sustainability (CS) course is a Master’s programme which aims to foster students’ 

competences in sustainable development, thus preparing them to solve global environmental and 

societal problems while adopting a business mindset for their future employments, and hence aimed 

at reaching Sustainable Development Goals (SDGs). 

In order to reach SDGs, besides subject-related topics, students are trained to develop also skills and 

competences in multidisciplinarity, creative problem solving, project management, design thinking 

and business management, but also in social responsibility and how to interlink the environmental, 

economic and socio-cultural aspects of sustainability. According to the programme description, 

courses include, for instance, Sustainable Product and Service Design, Sustainability Politics, State 

of the World and Development, Accounting for Sustainability, and Energy Business and Innovation. 

The study programme is 2 years in duration and provides 120 ECTS credits. 

The text has been adapted from the following sources: 

https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-

and-Business-Administration/Finland/Aalto/ and 

https://into.aalto.fi/display/encsm/Curriculum+2018-2020 
 

Observations: 

Sustainability The course is currently part of the training programme. 

Transferability Such course is transferable into other countries as well 

Relevance to a European 

USR Award 

The course covers a section of the University Social Responsibility 

Award as it focuses on providing education on sustainability to HE 

students. Students in turn can transfer the learnt to the society. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The practice provides a clear example of a course focusing on SD 

 
 

2.5 NNDC - the Nordic Network of Disability Officers 
 

Lead institution/organisation: 

Norwegian University of Science and Technology, NTNU 
 

Other participating institution(s)/organisation(s) (if relevant): 

8 Nordic universities: 
 University of Jyväskylä (Finland)
 University of Turku (Finland)
 University of Southern Denmark (Denmark)
 Lærings og kompetancecenteret (Denmark)
 University of Gävle (Sweden)
 Karolinska Institutet (Sweden)

https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-and-Business-Administration/Finland/Aalto/
https://www.masterstudies.com/Master-of-Science-in-Creative-Sustainability-MSc-in-Economics-and-Business-Administration/Finland/Aalto/
https://into.aalto.fi/display/encsm/Curriculum+2018-2020
https://www.ntnu.edu/
https://www.jyu.fi/en
https://www.utu.fi/en
https://www.sdu.dk/en
http://www.laeringogkompetence.dk/
https://www.hig.se/Ext/En/University-of-Gavle.html
https://ki.se/


29 

 

 University of Iceland (Iceland)
 NTNU/ Universell (Norway)

 

Source of information: 

NNDC - the Nordic Network of Disability Officers website and ESMHE project website, 
https://www.universell.no/nordicnetwork/ 

ESMHE, https://www.universell.no/nordicnetwork/equity-in-student-mobility-in-nordic-
higher- education-esmhe/about-the-esmhe-project/ 

 

Main focus: 

Educational 
 

Specific focus: 

Diversity 
 

Description: 

The NNDC network is a network of Nordic (DK, FI, IS, NO, SE) universities which promotes supporting 

equal opportunities for higher education students with disabilities. The network was established in 

2008 and it operates using statutes and regulations as its guidelines. The network is led by one 

university with respective coordinators from each partner university. The vehicles for promoting equal 

opportunities for students with disabilities are mainly the exchange on expertise and experience, 

projects between different countries, seminars, conferences and forums. 

Other aspects are, for instance, promoting universal design, which is used for enabling mobility and 

equal opportunities for students with disabilities, but also promoting mobility of students with 

disabilities. An example of a project is ESMHE (2015-2018). The project was run between the NNDC 

network, and it was financed by the Nordic Welfare Centre. The research areas of focus of the project 

the Nordic countries were: 

1. A review of the mobility of higher education students with disabilities 

2. A policy and praxis review of inclusion and support for higher education students with 

disabilities 

3. Surveys and interviews of higher education students with disabilities and mobility personnel 

4. Analysis of the key elements 

5. Creating a common understanding between the Nordic countries 

6. Expert group discussion within the NNDC partnership1 

(source: https://www.universell.no/fileshare/fileupload/2102/Report%20-
%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20P
rint%20version.pdf) 

 

The text has been adapted from the following sources: 

https://www.universell.no/nordicnetwork/equity-in-student-mobility-in-nordic-higher- education-
esmhe/about-the-esmhe-project/ 

and https://www.universell.no/nordicnetwork/

https://english.hi.is/university_of_iceland
https://www.ntnu.edu/
http://www.universell.no/nordicnetwork/
http://www.universell.no/nordicnetwork/
https://www.universell.no/nordicnetwork/equity-in-student-mobility-in-nordic-higher-education-esmhe/disability-and-mobility-in-nordic-higher-education/
https://www.universell.no/nordicnetwork/equity-in-student-mobility-in-nordic-higher-education-esmhe/disability-and-mobility-in-nordic-higher-education/
https://www.universell.no/fileshare/fileupload/2102/Report%20-%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20Print%20version.pdf
https://www.universell.no/fileshare/fileupload/2102/Report%20-%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20Print%20version.pdf
https://www.universell.no/fileshare/fileupload/2102/Report%20-%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20Print%20version.pdf
https://www.universell.no/fileshare/fileupload/2102/Report%20-%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20Print%20version.pdf
https://www.universell.no/fileshare/fileupload/2102/Report%20-%20Equity%20in%20Student%20Mobility%20in%20Nordic%20Higher%20Education%20(ESMHE)%20Print%20version.pdf
http://www.universell.no/nordicnetwork/
http://www.universell.no/nordicnetwork/
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Observations: 

Sustainability NNDC has been operating since 2008. It is expected to continue 
operating as social responsibility is becoming an increasingly relevant 
issue in universities. 

Transferability A similar network and operational model is transferable to any region. 
The operational model in the Nordic countries is however supported 
by a similar culture, value and educational system, but also by free 
mobility between the Nordic countries. 

Relevance to a European 

USR Award 

This is a concrete example of how universities take disadvantaged 
groups into consideration and also secure funding to be able to 
address the identified issues this way. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons There is a need for coordinators and operators who have more 
opportunities to monitor issues related to social responsibility and 
develop specific activities based on them. The university management 
and other university operators can include these elements into their 
activities and strategies in a sustainable way. 

 
 

2.6 NSCN – Nordic Sustainable Campus Network 
 

Lead institution/organisation: 

NSCN – Nordic Sustainable Campus Network has many organisations as partners. The main 

coordinating unit is currently in Aalto University 

Other participating institution(s)/organisation(s) (if relevant): 

45 Nordic Universities 
 

DENMARK 
 Aarhus University 
 Copenhagen Business School 
 Technical University of Denmark, DTU 
 University College Copenhagen 
 University College Zealand 
 University of Copenhagen 
 University of Southern Denmark 
THE FAROE ISLANDS 

 University of the Faroe Islands 
SWEDEN 
 Chalmers University of Technology 
 Halmstad University 
 Karolinska Institutet 
 Kristianstad University 
 KTH Royal Institute of Technology 
 Linnaeus University 
 Stockholm University 
 University of Gothenburg 

 University of Borås 

 University of Gävle 
 University West 
 Umeå University 
 Uppsala University 
 FINLAND 
 Aalto University 
 Häme University of Applied Sciences 
 Lahti University of Applied Sciences 
 Lappeenranta University of Technology 
 Metropolia University of Applied Sciences 
 Novia University of Applied Sciences 
 Oulu University of Applied Sciences 
 Savonia University of Applied Sciences 
 Tampere University 
 Theatre Academy Helsinki 
 Turku University of Applied Sciences 

https://international.au.dk/
http://www.cbs.dk/en
http://www.dtu.dk/english
http://www.kp.dk/
https://phabsalon.dk/english/
http://climate.ku.dk/green_campus/
http://www.sdu.dk/en/
https://www.studyinfaroeislands.fo/programmes/the-university-of-the-faroe-islands
http://www.chalmers.se/en/Pages/default.aspx
http://www.hh.se/english.5_en.html
http://ki.se/ki/jsp/polopoly.jsp?l=en&d=130
http://www.hkr.se/en/english-start-page/
http://www.kth.se/en
http://lnu.se/?l=en
http://www.su.se/miljo
http://www.gu.se/english
https://www.hb.se/en
http://www.hig.se/Ext/En/University-of-Gavle.html
http://www.hv.se/en
http://www.umu.se/english
http://www.uu.se/en
http://www.aalto.fi/sustainability
https://www.hamk.fi/?lang=en
https://www.unipage.net/en/5484/lahti_university_of_applied_sciences
https://www.unipage.net/en/5484/lahti_university_of_applied_sciences
http://www.lut.fi/web/en/
http://www.metropolia.fi/en
http://www.novia.fi/about-novia/environmental-and-quality-assurance/
http://www.oamk.fi/english/info/sustainable_development/
http://portal.savonia.fi/amk/en
https://www.tuni.fi/en
http://www.teak.fi/eng/
http://www.tuas.fi/public/default.aspx?nodeid=7563
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 University of Eastern Finland 
 University of Helsinki 
 University of Jyväskylä 
 University of Oulu 
 University of Turku 
 University of Vaasa 
 Åbo Akademi University 
NORWAY 

 

 Norwegian University of Science and 
Technology – NTNU 

 Oslo and Akershus University College of 
Applied Sciences 

 University of Bergen 
 University of Oslo 
ICELAND 

 University of Iceland 
 Bifröst University 

 
 

Source of information: 

NSCN’s website https://nordicsustainablecampusnetwork.wordpress.com/ 
 

Main focus: 

Educational, Research 
 

Specific focus: 

Lifelong learning; All areas of USR in education and research 
 

Description: 

NSCN is an international Nordic network of universities focusing on social responsibility. Its ability to 

function and organise different events related to ongoing projects, training and sharing experiences 

through writing and blog posts are an indicator of how university social responsibility can be operated 

across borders. The network also uses a LinkedIn group and a mailing list. 

The network targets higher education staff (administrative and teaching) and students, and it was 

established to strengthen sustainability activities already taking place in the universities. According to 

the website, currently the network’s activities include ‘strengthening sustainability in teaching and 

research’ and ‘supporting green campus activities by integrating sustainability into all operations’. 

The network’s objectives are (as on its website): 

‘improving sustainability in Nordic higher education institutes committing top management and 

involving all university stakeholders supporting sustainability activities within Nordic universities by 

managing and distributing knowledge on the platforms for communication strengthening Nordic 

visibility in global networks like ISCN sharing experiences and good practices’. 

Among the examples of organised courses are a Nordic-Baltic course on sustainability (5 ECTS) and a 

Nordic City Challenge, a 3-day intensive course. 

Observations: 

Sustainability NSCN has been active since 2012. The Nordic Council of Ministers 

provided financial support for its kick-off. Since the universities have 

started to invest own resources into it (e.g. work time) and due to the 

general trend of sustainability, the activity is foreseen to continue. 

Transferability This kind of network could be transferable to other geographic regions. 

However, there should be some geographic or cultural connection 

between them, like in this case among the Nordic countries (a 

http://www.uef.fi/en/home
http://www.teak.fi/eng/
https://www.jyu.fi/en
http://www.oulu.fi/english/
https://www.utu.fi/en
https://www.utu.fi/en
http://www.uva.fi/en/
http://www.abo.fi/?lang=en
http://www.ntnu.edu/
http://www.ntnu.edu/
http://www.hioa.no/eng/About-HiOA
http://www.hioa.no/eng/About-HiOA
http://www.uib.no/en
http://www.uio.no/english/about/strategy/environment/
http://english.hi.is/
https://study.iceland.is/study-in-iceland/universities-in-iceland/bifrost-university
https://nordicsustainablecampusnetwork.wordpress.com/
http://www.international-sustainable-campus-network.org/
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 historically strongly connected region sharing the same cultural 

values). The educational dimension may however contribute 

positively in such networks (ref. the Cumulus Association referenced 

in the UniPID case). 

Relevance to a European 

USR Award 

The activities of the network universities are aligned with various 

dimensions of the European USR award. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 (like UniPID) 

Reasons The example could e.g. provide case examples of application of 

university social responsibility in research, education and projects, and 

practical ideas for implementation and co-creational student projects. 

The website provides plenty of case examples of multidisciplinary and 

multidimensional nature. 

 
 
 

2.7 Sustainable development and responsibility in Lappeenranta-Lahti 

University of Technology (LUT university) 

Lead institution/organisation: 

Lappeenranta-Lahti University of Technology (LUT university) 

Source of information: 

LUT website 

Weblinks: 

https://www.lut.fi/web/en/get-to-know-us/introducing-the-university/sustainable-development- 

and-responsibility 

https://www.lut.fi/web/en/green-campus/environmental-responsibility/networks 

https://www.lut.fi/green-campus/ymparistovastuu/ymparistojarjestelma 

https://www.lut.fi/green-campus 
 

Main focus: 

Educational, Research, Territorial (Regional) 
 

Specific focus: 

Organizational governance; SDGs; Human rights; Labour practices; The environment; Fair operating 

practices; Consumer issues; Community involvement and development; Policies related to protection 

of data; Policies related to gender equality; Access for underrepresented groups; Regional 

engagement (urban/rural); Lifelong learning; Diversity. 

Description: 

(referenced from LUT’s website) 
 

LUT University (Lappeenranta-Lahti University of Technology) applies ecological, economic and social 

sustainability and sustainable development in a holistic manner in all its activities, from strategic 

https://www.lut.fi/web/en/get-to-know-us/introducing-the-university/sustainable-development-%20and-responsibility
https://www.lut.fi/web/en/get-to-know-us/introducing-the-university/sustainable-development-%20and-responsibility
http://www.lut.fi/web/en/green-campus/environmental-responsibility/networks
http://www.lut.fi/web/en/green-campus/environmental-responsibility/networks
http://www.lut.fi/green-campus/ymparistovastuu/ymparistojarjestelma
http://www.lut.fi/green-campus/ymparistovastuu/ymparistojarjestelma
http://www.lut.fi/green-campus
http://www.lut.fi/green-campus
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choices, scientific research, academic education and social interaction to premises and green energy. 

It is all based on the commitment of the management. 
 

LUT is part of several international and national networks (data from 2018) from European Energy 

Research Alliance (EERA) to The Nordic Sustainable Campus Network (NSCN), and it promotes UN’s 

Sustainable Development Goals. Besides NSCN, LUT is also part of International Sustainable Campus 

Network (ISCN), and UN’s Principles of Responsible Management Education (PRME) network. These 

further help LUT to share and receive information and good practices. 
 

LUT applies sustainability and uses green energy in its campus, e.g. solar power, wind turbine and 

smart grid. It holds WWF’s Green Office badge. LUT has also been awarded with the Excellence in 

Campus category in the Sustainable Campus Excellence Award competition. The awards were based 

on concrete actions and evidence. The university’s goal is to become carbon negative by 2024. 
 

LUT also operates sustainably with its stakeholders nationally and internationally through e.g. helping 

companies and other parties, research, and providing its expertise in such networks as Junior 

University, Green reality and Memberships in international organisations. 

Observations: 

Sustainability Green Campus was launched in 2011 

Transferability The practices and the policy are highly transferable into different 
countries, although the nature of the university and of the region 
influence the networks and stakeholder cooperation, but overall, the 
practices are clear and many of the networks are international. 
It did not become clear however, how the change towards social 
responsibility in the organisation was implemented. 

Relevance to a European 
USR Award 

LUT ticks all the boxes of the European USR Award. It could function 
as a European Good Practice. 

Relevance on Scale 1-5 
(1 least likely, 5 most likely) 

5 

Reasons LUT ticks all the boxes of the European USR Award. It could function as 
a European Good Practise and an example to many universities. 

 
 

2.8 UniPID (Finnish university partnership for developmental studies) 
 

Lead institution/organisation: 

Several universities, but the network is coordinated by the Department of Social Sciences and 
Philosophy of the University of Jyväskylä. 

Other participating institution(s)/organisation(s) (if relevant): 

 Aalto University 

 Tampere University 

 University of Eastern Finland 

 University of Helsinki 

 

 University of Jyväskylä 

 University of Lapland 

 University of Oulu 

 University of Turku 

https://www.lut.fi/web/en/cooperation-and-services/lut-junior-university/cities-of-cooperation
https://www.lut.fi/web/en/cooperation-and-services/lut-junior-university/cities-of-cooperation
https://www.lut.fi/web/en/cooperation-and-services/lut-junior-university/cities-of-cooperation
https://www.lut.fi/web/en/get-to-know-us/introducing-the-university/international-co-operation-partners
http://www.aalto.fi/en/
https://www.tuni.fi/en
https://www.uef.fi/
http://www.helsinki.fi/university/
https://www.jyu.fi/en/
http://www.ulapland.fi/InEnglish.iw3
http://www.oulu.fi/english/
http://www.utu.fi/en/


34 

 

 Åbo Akademi University 
 

 

Source of information: 

UniPID website (see the link below) 
 

Weblinks: 

https://www.unipid.fi 
 

Main focus: 

Educational, Research 
 

Specific focus: 

The environment; Regional engagement (urban/rural); Lifelong learning 
 

Description: 

UniPID is a network of Finnish universities which answers to the need of sustainable development in 

universities. It promotes global responsibility of Finnish universities, strengthens their ability to 

approach and face global challenges, and facilitates international networks of Finnish universities. This 

is done through various support services, promoting and coordinating virtual interdisciplinary 

education in sustainable development, training doctoral students, encouraging research, promoting 

information sharing, 34ecognizin events, promoting research and by promoting the role of HE in 

global development nationally and providing activities and cooperation also internationally. For 

example, around 400 students participate in UniPID’s 12-20 virtual courses annually. Its projects also 

reach Africa, Asia and Americas. 

UniPID aims to have a social impact through its actions, for instance by contributing to national and 

international policies, promoting expertise and research, sharing information and facilitating contacts 

between the member universities and towards national and international stakeholders and networks. 

Therefore, it combines three main tasks of universities: education, research and societal impact. 

Observations: 

Sustainability UniPID network was established in 2002 (as a response to the 

Johannesburg Summit on Sustainable Development in 2002). It seems 

to be dependent also on the activity and resources of the participating 

universities. 

Transferability Such networks as UniPID are transferrable to any region and also 

applicable on wider geographic scale. 

Relevance to a European 
USR Award 

All UniPID universities apply university social responsibility. Hence 

their practices could be observed for the European USR award. 

Relevance on Scale 1-5 
(1 least likely, 5 most likely) 

5 

https://www.abo.fi/en/
https://www.unipid.fi/
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Reasons The UniPID example could, for instance, provide case examples of 

application of social responsibility in research, education and projects. 

Moreover, the multi-disciplinary nature of activities could provide 

information about further dimensions of application of university 

social responsibility and its complexity. 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3. IRELAND 
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3. Ireland 
By Maria Slowey and Tanya Zubrzycki 

 
A. Overview/analysis of good practice examples 

Ireland is a country of nearly five million people and has a binary higher education system comprising 

eight universities, eleven Institutes of Technology and a number of colleges and private institutions. 

The theme of social responsibility is interpreted in different ways but features highly on the national 

policy agenda. What follows shows various dimensions of how social responsibility is evident in a 

number of activities and initiatives in higher education institutions or with their involvement. 

Good practice in Ireland is represented by several examples on the institutional level – Community 

Knowledge Initiative (CKI) at the National University of Ireland Galway (NUIG) (3.3), Dublin City 

University Engagement Award (3.4), DCU Uaneen Module (3.5)); one example on a national level – 

Campus Engage (3.2); and one international example – Ashoka U Changemaker Campus Initiative (3.1). 

While all of these practices are focused on educational and territorial dimensions, the Community 

Knowledge Initiative and Campus Engage both have a strong research dimension as well. Presence of 

a social dimension is evident on different 37ecognizing37al levels as well as national initiatives. 

Dublin City University was included in several of the good practice examples as it has recently been 

ranked in the top 100 in the world in the 2020 Times Higher Education (THE) Impact Rankings, 

capturing institutions’ impact on society and success in delivering the United Nations’ Sustainable 

Development Goals. DCU ranked particularly strongly in the areas of reducing inequality, responsible 

consumption and production and zero poverty (DCU, 2020). 

 

1. Educational dimension: 

The examples reviewed here show that academic programmes and social responsibility are not two 

different areas and can support and complement each other. Thus, Uaneen module and DCU 

Engagement award focus on 37ecognizing students’ involvement in extra-curricular activities, many 

of which directly or indirectly connect with the concept of societal good. Learning in Uaneen module 

happens not only during the activities undertaken by the students, but also upon reflection on these 

experiences in a diary, as part of the course requirement. Service and community-based learning is an 

integral part of the Community Knowledge Initiative in NUIG. In line with the international Ashoka U 

network, DCU students are encouraged to think of innovative social enterprise solutions as part of 

their studies. Campus Engage national initiative has many examples of innovative modules in various 

institutions in Ireland connecting with the concept of university social responsibility (Campus Engage, 

Case Studies (n.d.)). 

It appears that social responsibility has a strong presence in higher education sector in Ireland, and 

there is evidence of integration of the social dimension in academic programmes. 

2. Research dimension: 

Engaged research is an integral part of programmes in many Irish HEIs. Community-engaged research 

is an integral part of Community Knowledge Initiative, NUIG and involves ‘collaboration between the 

wider community and the university in carrying out research that addresses issues of concern to 

communities and civil society’ (CKI NUIG, n.d.). On the national level, engaged research is an important 
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dimension of Campus Engage initiative, with section of the website dedicated to research and 

publications on evidence and impact of engaged research, as well as possible metrics (Campus Engage, 

Engaged Research (n.d.). 

3. Territorial (Regional) dimension: 

The idea of higher education bringing together members of the community and members of HEIs staff 

for sharing ideas, collaboration or mutual learning is evident in most of the examples from Ireland. 

This can take shape of student volunteering in the community (Campus Engage, CKI, DCU Engagement 

Award), service learning, community engaged research (Campus Engage, CKI), or formation of 

collaborations and networks evident in all of the examples. 

References: 

Campus Engage (n.d.). Case Studies. http://www.campusengage.ie/what-we-do/case-studies/ 

Campus Engage (n.d.). Making an impact / Engaged Research. http://www.campusengage.ie/our- 

work/making-an-impact/engaged-research/ 

CKI NUIG (n.d.) https://cki.nuigalway.ie/epic/ 

Dublin City University (April 22, 2020). DCU ranked 84th in the world’s top universities for impact on 

society [News article]. https://www.dcu.ie/news/news/2020/Apr/DCU-ranked-84th- 

world%E2%80%99s-top-universities-for-impact-society.shtml 

 
 

B. Good practice examples 

3.1 Ashoka U Changemaker Campus Initiative 

Lead institution/organisation: 

Ashoka U 

Other participating institution(s)/organisation(s): 

Dublin City University and other higher education institutions internationally 

Source of information: 

Ashoka U. (2018). Changemaker Institutions. http://ashokau.org/changemaker_institutions 

Ashoka U website, Dublin City University (n.d.), https://www.ashoka.org/es/content/dublin-city-

university 

Dublin City University (February 19, 2020). Three DCU projects announced.  

https://www.dcu.ie/instituteofeducation/news/2020/02/three-dcu-projects-announced-as-

awardees-of-the-social-innovation 

Main focus: 

Educational, Territorial (Regional) 

Specific focus: 

SDGs; Human rights; Labour practices; The environment; Fair operating practices; Community 

involvement and development; Access for underrepresented groups; Regional engagement 

(urban/rural); Lifelong learning; Diversity. 

http://www.campusengage.ie/what-we-do/case-studies/
http://www.campusengage.ie/our-
https://cki.nuigalway.ie/epic/
http://www.dcu.ie/news/news/2020/Apr/DCU-ranked-84th-
http://www.dcu.ie/news/news/2020/Apr/DCU-ranked-84th-
http://ashokau.org/changemaker_institutions
https://www.ashoka.org/es/content/dublin-city-university
https://www.ashoka.org/es/content/dublin-city-university
https://www.dcu.ie/instituteofeducation/news/2020/02/three-dcu-projects-announced-as-awardees-of-the-social-innovation
https://www.dcu.ie/instituteofeducation/news/2020/02/three-dcu-projects-announced-as-awardees-of-the-social-innovation
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Description: 

Ashoka U initiative was founded in 2008 with the goals of: 

 providing higher education innovators with the skillsets and mindsets to drive institutional change 

and lead changemaker education initiatives;

 demonstrating that higher education institutions can rewire themselves into more innovative 

organizational forms; and

 supporting colleges and universities to embrace a dual mission of delivering a high-quality 

education and creating societal good. (adapted from Ashoka U, 2018, p.20).

In practice, the work of Ashoka U takes a variety of forms including those outlined below (Ashoka U, 

2018). The annual ‘Ashoka U Exchange’ convening brings together 700 participants from 150 

universities and colleges in 30 countries. ‘Ashoka U Commons’ takes shape of an online professional 

development programme aimed at supporting the continued learning of faculty and staff engaged in 

social innovation education initiatives. ‘Ashoka U Changemaker Campus’ comprises selection and 

designation of a diverse global group of institutions of different sizes (public and private) as 

Changemaker Campuses. These institutions go through a rigorous process assessing their offerings 

against rigorous criteria. Designated higher education institutions serve as role models to the field by 

sharing their programme experiences and ‘a new vision for higher education as a transformative force 

for social change’ (ibid, p. 21). In 2017, over 40 colleges and universities across nine countries were 

designated as Changemaker Campuses. 

Dublin City University (DCU) is one of the universities that received this recognition. DCU became a 

network member in 2013, representing an ‘Age Friendly University’ and ‘champions positive and 

active ageing and aims to encourage the participation of older adults in all the core activities of the 

university, including education programmes, research and innovation, as well as health, fitness, social 

and cultural activities’ (Ashoka website, DCU). In line with Ashoka U network, DCU students are 

encouraged to learn about social innovation about sustainable positive change. The work now 

continues in a different form through DCU Changemaker Network which ‘which identifies, celebrates, 

expands and refines the unique attributes of schools, which are successful in creating systemic change 

in education’ (DCU, 2020). 

Observations: 

Sustainability Influence can continue in different forms as institutions adapt to 

changing circumstances. For example, the development of the 

Changemaker Network in DCU is aimed at supporting schools in 

innovation and change. 

Transferability Higher education institutions can avail of various initiatives of Ashoka 

U, however being designated as a ‘Changemaker campus’ involves a 

rigorous process and commitment. 

Relevance to a European 
USR Award 

It is relevant to the USR Award because Ashoka U envisions a higher 

education sector where colleges and universities ‘feel a responsibility 

to create positive social impact as part of and beyond core institutional 

operations’ (Ashoka U, 2018, p. 19). 

Relevance on Scale 1-5 5 
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(1 least likely, 5 most likely)  

Reasons Ashoka U initiative is comprehensive and covers many areas of 

university social responsibility. 

 
 

 

3.2 Campus Engage and the Charter for Civic and Community Engagement in higher 

education institutions in Ireland 

Lead institution/organisation: 

Campus Engage 

Other participating institution(s)/organisation(s): 

Most higher education institutions in Ireland 

Source of information: 

Campus Engage (n.d.). About Campus Engage, http://www.campusengage.ie/about-us/about- 
campus-engage/ 

Campus Engage (n.d.). Policy on civic engagement in HEIs, http://www.campusengage.ie/about- 
us/policy-on-civic-engagement-in-heis/ 

Main focus: 

Educational, Research, Territorial (Regional) 

Specific focus: 

Organizational governance; SDGs; Human rights; Labour practices; The environment; Fair operating 

practices; Community involvement and development; Access for underrepresented groups; Regional 

engagement (urban/rural); Lifelong learning; Diversity. 

Description: 

This example of good practice on the national level in Ireland features Campus Engage, an organization 

based within the Irish Universities Association with the objective of supporting higher education 

institutions in Ireland ‘to embed, scale and promote civic and community engagement across staff and 

student teaching, learning and research’ (Campus Engage, n.d.). According to Campus Engage website, 

their work is overseen by a Steering Committee with representation from all eight Irish universities, 

and focused on the following four areas of activity: (1) community-based teaching and learning, (2) 

engaged research and innovation for societal impact, (3) student volunteering, (4) planning for impact. 

The latter activity involves building a national framework to measure and evaluate the ‘positive impact 

of higher education civic and community engagement’. As part of this commitment, in 2014 Presidents 

of most higher education institutions in Ireland signed the Campus Engage Charter for Civic and 

Community Engagement (Campus Engage, n.d.). 

The signing of the Charter indicated a willingness to enhance further the links between higher 

education and society. Subsequently, the institutions have worked collaboratively to agree a 

Framework to measure civic and community engagement across the sector, which articulate 

and elaborate the ambitions of the Charter. (Campus Engage, n.d.) 

http://www.campusengage.ie/about-us/about-
http://www.campusengage.ie/about-
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Observations: 

Sustainability The Campus Engage Charter for Civic and Community Engagement was 

signed in 2014, however Campus Engage has been in operation for 

much longer. This national initiative appears sustainable due to 

continuing interest and involvement on the part of higher education 

institutions. 

Transferability This example can be transferable, however the scale may vary. It has 

reached a status of a national initiative in Ireland because most higher 

education institutions have signed the Campus Engage Charter for 

Civic and Community Engagement. 

Relevance to a European 

USR Award 

It is relevant to the USR Award because it facilitates promoting and 

sharing of good practices in relation to university social responsibility 

among higher education institutions in the same country or region. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

3 

Reasons The indicator could be individual institution’s involvement in a national 

USR initiative, however this may not be relevant for some countries or 

regions if they don’t have such a national initiative. 

 
 

3.3 Community Knowledge Initiative (CKI) 

Lead institution/organisation: 

National University of Ireland Galway 

Source of information: 

Community Knowledge Initiative (CKI) (n.d.). https://cki.nuigalway.ie/ 

Community Knowledge Initiative (CKI) (n.d.). CKI Introduction. https://cki.nuigalway.ie/page/51/cki- 
introduction/ 

Main focus: 

Educational, Research, Territorial (Regional) 

Specific focus: 

Organizational governance; SDGs; Human rights; Labour practices; The environment; Fair operating 

practices; Community involvement and development; Access for underrepresented groups; Regional 

engagement (urban/rural); Lifelong learning; Diversity. 

Description: 

According to CKI website (n.d.), Community Knowledge Initiative (CKI), NUIG is a major project 

launched by The National University of Ireland in 2001. The project aims to promote greater civic 

engagement through core academic activities, namely teaching, research and service at the levels of 

students, staff, courses, programmes and the institution as a whole. Thus, ‘EPIC’ is a new development 

5

https://cki.nuigalway.ie/
https://cki.nuigalway.ie/page/51/cki-%20introduction/
https://cki.nuigalway.ie/page/51/cki-%20introduction/
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in CKI to facilitate community-engaged research and knowledge exchange between NUI Galway and 

the wider community; ‘Youth academy’ supports high ability primary school’s children academic 

ability; ‘Alive’ focuses on student volunteering in community; ‘Partnership’ works on collaborations 

and networks and ‘Service learning’ is a teaching tool which connects community and classroom (CKI 

website, n.d.). The following range of activities are defined as being part of civic engagement, or a 

collaboration between the HEI (its staff and students) with wider community: 

 Service Learning / Community Based Learning 

 Community-Engaged research / Volunteering 

 Community / Economic regeneration 

 Capacity-building 

 Outreach programmes 

 Community-campus partnerships 

 Access / Widening Participation 

(CKI Introduction, n.d.) 

Observations: 

Sustainability The CKI initiative was launched by The National University of Ireland in 

2001. This initiative has shown sustainability and resilience and 

continues to have high levels of involvement among the university 

staff and students. 

Transferability This example can be transferable, however different dimensions of it 

may take time to develop. 

Relevance to a European 
USR Award 

It is relevant to the USR Award because it focuses on promoting good 

principles and practices in relation to civic engagement in higher 

education institution. 

Relevance on Scale 1-5 
(1 least likely, 5 most likely) 

5 

Reasons The CKI initiative is comprehensive and covers many areas of university 

social responsibility. 

 
3.4 Dublin City University Engagement Award 

Lead institution/organisation: 

Dublin City University 

Source of information: 

DCU Engage: the DCU Student Engagement Award (n.d.) Dublin City University website. 
https://www.dcu.ie/students/engagement-award 

DCU Graduate Attributes (n.d.). Dublin City University website 
https://www.dcu.ie/generation21/graduateattributes.shtml 

https://www.dcu.ie/students/engagement-award
http://www.dcu.ie/generation21/graduateattributes.shtml
http://www.dcu.ie/generation21/graduateattributes.shtml
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Main focus: 

Educational, Territorial (Regional) 

Specific focus: 

SDGs; The environment; Community involvement and development; Regional engagement 
(urban/rural); Lifelong learning; Diversity; Student engagement 

Description: 

DCU Engagement Award comprises three levels and is focused on formal recognition of student 

engagement with university life and civic society. According to DCU Engage website (n.d.), it 

represents a ‘clear and structured approach to self-development and achievement outside the formal 

curriculum’. It is envisioned that participation in the Award can facilitate development of students’ 

personal and professional skills, help them gain confidence, enrich university experience and facilitate 

career prospects. 

Three levels of the award comprise Bronze, Silver and Gold stages. The initial Bronze DCU Engagement 

award is aimed at recognition of engagement during the transition to third level education an 

promotes beginning of reflection on university journey. Silver level is aimed at second and third year 

(not final year) students and development of their employability skills introducing the ‘DCU Graduate 

Attributes’ which can be developed by participating in formal or informal curriculum. These comprise, 

for example, being locally and globally engaged, to ‘value tolerance and cultural diversity, and to be 

committed to civic engagement. DCU graduates will understand the importance of engaging with their 

communities in an ethically responsible manner’ (DCU Graduate Attributes, n.d.). Finally, the Gold 

level is aimed at final year students and demonstrates commitment to extra-curricular activity and 

engagement. It is represented by a Uaneen Award which can be integrated in the academic studies or 

taken additionally (DCU Engage, n.d.). 

Observations: 

Sustainability The DCU Engagement Award has been in existence for a number of 

years, with its top levels – the Uaneen Module – offering academic 

credits for specified extra-curricular activities since 2004. The 

sustainability of DCU Engagement Award is evidenced by students’ 

active participation and continuing interest. 

Transferability This example is transferable, however local regulatory and other 

factors would need to be taken into consideration to ensure it is well 

suited for the local context. 

Relevance to a European 

USR Award 

It is relevant to the USR Award because it facilitates student 

engagement in a number of extra-curricular activities including those 

aimed at social responsibility, which can play an important role in the 

life of students before and after graduation. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons It represents one way to formally acknowledge student activities 

beyond curriculum, including those aimed at social responsibility. 
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3.5 Uaneen Module, Dublin City University 

Lead institution/organisation: 

Dublin City University 

Source of information: 

Dublin City University website (n.d.). Uaneen Module. https://www.dcu.ie/uaneen/index.shtml 

Main focus: 

Educational 

Specific focus: 

SDGs; The environment; Community involvement and development; Regional engagement 

(urban/rural) 

Description: 

The Uaneen module in Dublin City University (DCU) is aimed at awarding credit to students for 

involvement in extra-curricular activity during their studies at DCU. Students completing the module 

would need to demonstrate reflective learning based on the activities. Both the extra-curricular 

activities and the reflection are recorded by the student in a learning diary or portfolio for assessment 

by an Awards Board. 

 
The aims of the Uaneen Module are: 

 To recognise the commitment that students put into extra-curricular activity as well as the 

personal development derived from this activity. 

 To encourage students to participate and get actively involved in extra- curricular activity so 

as to achieve that personal development (Uaneen Module). 

The module was a result of attempts by various parts of the DCU community to recognise the 

commitment to activities outside of the academic work. The development of this system started in 

2000 and academic credits were first offered in 2004. Internationally recognised credits under the 

ECTS (European Credit Transfer System) are offered for a range of non-academic activities from 

‘sporting, political and creative to the community and social’, however paid or unpaid work for any 

commercial entity would not be accepted as part of the module (DCU website). 

 

Observations: 

Sustainability Development of the system formally recognising students’ extra- 

curricular activities started in 2000, and academic credits were first 

offered in 2004. Thus, the Uaneen Module has been offered over the 

last 16 years and during this time became an integral part of university. 

Transferability The Uaneen Module example can be transferable, however careful 

development may be needed taking into consideration all the local 

http://www.dcu.ie/uaneen/index.shtml
http://www.dcu.ie/uaneen/index.shtml
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 aspects that may affect different aspects of the module (e.g. student 

experience, assessment process, formal recognition). 

Relevance to a European 
USR Award 

This example is relevant because university social responsibility 

comprises all members of the university community. Students can be 

involved in a number of extra-curricular activities, but a reflection 

process required as part of the Uaneen module can facilitate student 

learning and awareness, thus contributing to university’s ‘third 

mission’. 

Relevance on Scale 1-5 
(1 least likely, 5 most likely) 

5 

Reasons This example represents a good way to involve students in university 

social responsibility. 



 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. ITALY 
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4. Italy 
By Andrea Riccio 

 
A. Overview/analysis of good practice examples 

Italy has over 60 million inhabitants and a dense university system, widespread on its territory. More 

specifically, the Italian university system comprises: 

- 67 public state universities 

- 29 legally recognized non-state universities 

- 9 special institutes of higher education 

- 11 online universities. 

 
According to the most recent national law on the university system (L. 240/2010) the university is the 

primary place for free research and training. Its work is inspired by critical processing of knowledge, 

autonomy and responsibility in order to achieve the cultural, civil and economic progress of the 

country. The effort towards university social responsibility (USR) still lacks a formal national 

recognition, nonetheless several universities – by implementing the so-called third mission – are 

launching initiatives, strategies and plans for USR as shown by the following good practices. 

 
The examples of good practice selected deal with actions both implemented at institutional and 

national level. More specifically, the following selected practices have been put in place within a single 

university: 

- SUMP – Sustainable University Mobility plan (example 4.5); 

- Degree course in sustainability sciences (Sapienza) (4.1); 

- Polisocial award (Politecnico di Milano) (4.3). 

 
On the other hand, these two selected practices have a national dimension: 

- RUS – network of Italian Sustainable Universities (4.4); 

- Guidelines by CRUI about gender reporting in universities (4.2). 

 
These examples have been selected as they cover the concept of responsibility in a wide sense, from 

the environmental aspects to the social ones up to the inclusion issues. All the examples could be 

reproduced in the European context. 

 

1. Educational dimension: 

All the examples selected have an educational dimension as they produce an impact on the 

organisation and create awareness, for specific targets, about responsibility issues. 

As an example, SUMP, RUS and the course in sustainability sciences show different ways in which a 

university can deal with the environmental issue. 

RUS tries to create a collective commitment on this matter by proposing exchanges and debates 

among different HEIs, while SUMP and the course look at the effort that can be carried on by a single 

university on the theme respectively from the environmental services and the training/didactic 

perspective. 
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Polisocial award serves as an evidence of the Politecnico’s strong commitment, even from a financial 

point of view, to the themes of social engagement and responsibility and the idea that this concept 

should guide research and didactics. 

Finally CRUI guidelines support universities in managing a relevant theme such as gender equality in 

the absence of a national normative framework for reporting and assessing the theme. 

2. Research dimension: 

The only good practice example insisting on research is Polisocial award as it funds research activities 

with social impact. 

3. Territorial (regional) dimension: 

The territorial dimension is taken into consideration in Polisocial award and in the SUMP as they look 

at activities i) producing an impact on their reference territories, ii) establishing collaborations with 

local actors both for profit and not. 

References: 

CRUI Guidelines for Gender Reporting 

https://www2.crui.it/crui/Linee_Guida_Bilancio_di_Genere_negli_Atenei_italiani.pdf 

 

 

B. Good practice examples 

4.1 Course on Sustainability Science 

Lead institution/organisation: 

Sapienza Università di Roma 

Source of information: 

Sapienza website 

Weblinks: https://www.uniroma1.it/it/offerta-formativa/corso-di-formazione/2020/scienze-della-

sostenibilita  

Main focus: 

Educational 

Specific focus: 

SDGs; Lifelong learning 

Description: 

Sapienza just launched in 2019 the first edition of the interdisciplinary degree course on Sustainability 

Science. The course programme aims to introduce the issue of sustainability as an element of societal 

cultural progress and focus on the possible application of sustainable models in a range of sectors and 

scientific disciplines. 

The course is free to all students enrolled in Sapienza degree programmes and comprises a basic part 

with general principles and a specific one, split into the following scientific domains according to the 

students’ competences and expertise: 

https://www2.crui.it/crui/Linee_Guida_Bilancio_di_Genere_negli_Atenei_italiani.pdf
https://www.uniroma1.it/it/offerta-formativa/corso-di-formazione/2020/scienze-della-sostenibilita
https://www.uniroma1.it/it/offerta-formativa/corso-di-formazione/2020/scienze-della-sostenibilita
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 Law

 Natural Sciences

 Civil Engineering

 Aerospace

 Architecture

 Economy

 Social, political and communication sciences.

Furthermore, the sustainability course contributes to the building up of students’ transversal skills. 

Observations: 

Sustainability This initiative is still rather new 

Transferability It can be easily transferred as it is available for all disciplinary sectors and 

– being a sort of extra course – may not need a complex approval process 

from universities’ decision bodies. 

Relevance to a European 

USR Award 

It is relevant as it shows how one of the main dimensions of USR is 

incorporated within HEIs curricula. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons Given the Italian context, the course represents a great novelty and – 

for sure – the existence of training on USR, especially if 

interdisciplinary, should be considered as an impact indicator. 

 

 
4.2 Guidelines for gender reporting in Italian Universities 

Lead institution/organisation: 

CRUI – Board of Rectors of Italian Universities 

Source of information: 

Gruppo CRUI per il Bilancio di Genere, Linee Guida per il Bilancio di Genere negli atenei italiani , 

settembre 2019 

Weblinks: 

https://www2.crui.it/crui/Linee_Guida_Bilancio_di_Genere_negli_Atenei_italiani.pdf 

Main focus: 

Educational 

Specific focus: 

Policies related to gender equality; Diversity; Gender issues. 

https://www2.crui.it/crui/Linee_Guida_Bilancio_di_Genere_negli_Atenei_italiani.pdf
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Description: 

CRUI has started working on a path in favour of the protection of fundamental rights and freedoms of 

women and men who represent the driving force of universities. In this perspective, also in light of 

the experience gained in some (still few) universities, it has become evident how the Gender 

Reporting may represent an important context analysis tool, necessary to assess over time the 

adequacy of the University's commitment to enhancing gender equality. 

The CRUI thus wanted to offer its support for the request received from several offices about a 

specific   commitment   to   implement   and   monitor   the   dissemination   and   use   of   the 

Gender Reporting such as a fundamental tool to insert gender equality in the wider strategy for the 

development of universities, combining context assessment with intervention and investment actions 

aimed at promoting equality between men and women in all areas: academic staff, technical- 

administrative staff, and students. 

To this end, a group of experts has developed in September 2019 a set of guidelines describing the 

methodology to create a Gender Report of the Universities, thus facilitating its widespread diffusion 

among Italian universities, as well as the comparability of the documents produced. 

Observations: 

Sustainability This initiative is still rather new 

Transferability Gender reporting is becoming more and more frequent in EU HEIs, so 

guidelines for supporting its preparation could be easily transferable 

Relevance to a European 

USR Award 

It is relevant as it promotes a systemic effort to cope with one of the 

‘most silent’, but present, issues concerning social responsibility both 

at societal and academic level 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The guidelines list various information and data to be taken into 

consideration while implementing a Gender Report. Many of these 

could be easily transformed into indicators for the gender dimension. 

 

 
4.3 Polisocial award 

Lead institution/organisation: 

Politecnico di Milano 

Source of information: 

http://www.polisocial.polimi.it/en/home-en/ 

Main focus: 

Educational, Territorial (Regional) 

http://www.polisocial.polimi.it/en/home-en/
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Specific focus: 

Community involvement and development; Regional engagement (urban/rural). 

Description: 

Polisocial award is a yearly internal call for proposal launched by Politecnico di Milano in 2013 to 

support initiatives aimed at strengthening social engagement and responsibility within the action of 

the Politecnico towards its municipal territory. 

Every year the award is focused on a specific theme and supported by testimonials. 

Polisocial promotes and encourages interdisciplinarity and attention to human and social 

development, expanding training opportunities and occasions for exchange and research offered to 

students, researchers, and the university’s teaching and technical-administrative staff. 

‘The goal is to foster a responsible attitude and to develop skills, expertise and new values, in future 

generations of professionals and citizens, increasingly more aware and prepared to handle ethical 

challenges.’ 

Observations: 

Sustainability The first Polisocial award has been launched in 2013 and it is based on 

a yearly call. 

Transferability It is very transferable as several universities already have in place 

initiative to foster social engagement and responsibility. 

Relevance to a European 

USR Award 

It is relevant because witnesses a concrete institutional commitment 

towards social engagement and responsibility. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The projects are evaluated, among the criteria, for the social impact 

generated. The way in which social impact is assessed could be of great 

interest. 

 
 

4.4 RUS - Network of Universities for Sustainable Development 

Lead institution/organisation: 

Politecnico di Torino – President University for 2019-2021 

Other participating institution(s)/organisation(s): 

64 Italian universities 

Source of information: 

RUS website and reports 
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Weblinks: 

https://sites.google.com/unive.it/rus/home?authuser=0 

https://drive.google.com/file/d/1ex2bgGzRjKjkepS3Ql99nWfP5idVDMXr/view 

https://drive.google.com/file/d/1vKyU3npqRWR6R082X97SVQZDB3l2h15f/view 

Main focus: 

Educational 

Specific focus: 

Organizational governance; SDGs. 

Description: 

The RUS - Network of Universities for Sustainable Development is an initiative of coordination 

between the Italian universities that have undertaken the commitment to direct their institutional 

activities towards the objectives of integrated sustainability and to actively participate in achieving 

the institutional objectives of the Network in full agreement with the points of the Sustainable 

Development Goals (SDGs) of the United Nations Agenda 2030. 

The initiative is supported by CRUI (Italian Universities’ Rectors Association) and its activities are 

divided into several working groups – aligned with SDGs themes – such as waste, energy, food, climate 

change, education and mobility. 

RUS regularly organizes training courses, surveys and events on sustainability issues. 

Observations: 

Sustainability Since 2015 

Transferability It can be transferred to different national context and it could be multi- 

scope as RUS or focused on specific domains. 

Relevance to a European 

USR Award 

It is relevant as it witnesses a collective effort made by almost the 

entire Italian university system to cope with SDGs. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons There are already many actors active on SDGs, thus the initiative is not 

particularly different from others, but, on the other hand, its network 

dimension and its university focus made it important, specific and 

relevant. 

 
 
 

4.5 SUMP - Sustainable University Mobility Plan 

Lead institution/organisation: 

Sapienza Università di Roma 

https://sites.google.com/unive.it/rus/home?authuser=0
https://drive.google.com/file/d/1ex2bgGzRjKjkepS3Ql99nWfP5idVDMXr/view
https://drive.google.com/file/d/1vKyU3npqRWR6R082X97SVQZDB3l2h15f/view
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Other participating institution(s)/organisation(s): 

Partnership with transport private companies 

Source of information: 

Sapienza website 

Weblinks: 

https://www.uniroma1.it/en/pagina-strutturale/sustainable-mobility 

Main focus: 

Educational, Territorial (Regional) 

Specific focus: 

The environment; Sustainable mobility 

Description: 

Sapienza has launched its SUMP - Sustainable University Mobility Plan that promotes sustainable 

mobility to safeguard the environment, promoting policies that discourage the use of polluting and 

private means of transportation in favour of innovative tools conceived to reduce the environmental 

impact of traffic. 

The objective is to limit traffic congestion and improve student and staff journeys to the university, 

especially through initiatives promoting alternative means for transport through agreements with 

local mobility and the City of Rome, as well as the mobility managers of other universities. 

For instance, specific agreements with transport providers offering special fees for Sapienza 

community members have been established to encourage collective and/or green mobility solutions. 

Observations: 

Sustainability 3 years 

Transferability It can be transferred to any European University, and indeed similar plans 

are present in several other EU and Italian HEIs. 

Relevance to a European 

USR Award 

Supporting sustainable mobility is particularly relevant because it 

creates an impact also – and especially – outside campuses thus 

promoting and supporting a territorial dimension of USR. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons Mobility is one of the ‘hot’ topics related to environmental 

sustainability and, as said before, measures concerning sustainable 

transports in partnership with transport providers can have a positive 

effect on students’, technicians’ and academics’ daily life. 

http://www.uniroma1.it/en/pagina-strutturale/sustainable-mobility
http://www.uniroma1.it/en/pagina-strutturale/sustainable-mobility
http://www.uniroma1.it/en/pagina-strutturale/sustainable-mobility


 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. ROMANIA 
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5. Romania 
By Gabriel Dima 

 
 

A. Overview/analysis of good practice examples 

Romania is a country of nearly twenty   million   people   and   higher   education is   organized 

into universities, study academies, institutes and higher education schools, hereinafter referred to as 

higher education institutions or universities – which may be state, private or denominational. Social 

responsibility is addressed mainly at an institutional level in different ways, however it is not always 

referred to as such, but rather as volunteering, community engagement, or liaising with socio- 

economic environment. Several relevant initiatives driven by higher education institutions or 

implemented with their involvement are presented in the following section. 

 
The 5 cases taken into consideration are as follows: 

5.1 ‘De-a Arhitectura’ programmes – Architecture and built environment education for children in the 

school curriculum 

5.2 Education Through Coaching 

5.3 EduLab4Future - Stepping-up and promoting Education & Innovation toward Sustainable 

Development Goals (SDGs) through Educational Laboratory for Accelerating Civic Skills and 

Sustainable Businesses 

5.4 EU-USR - Comparative Research on University Social Responsibility in Europe and Development of 

a Community Reference Framework 

5.5 Office for Students with Disabilities of Babes-Bolyai University, Cluj-Napoca (Romania) 

This selection has been made to show a wide range of examples, starting from a comprehensive 

benchmarking system to actions addressing a concrete challenge and from high level of abstraction 

given by the same benchmarking system to practical implementations of university – community 

initiatives. 

1. Educational dimension: 

All the examples have a significant academic component as they were developed and implemented 

by top ranked HEIs in Romania. Examples (5.2), (5.3) and (5.4) address various aspects of social 

responsibility and sustainability within the academic environment, while (5.1) and (5.2) have as targets 

children in primary and secondary education. The most relevant and comprehensive for the 

development of the award is example (5.4) as it provides a proposal for social responsibility 

benchmarking framework. All the others are focused on a specific aspect of social responsibility 

providing valuable examples on how HEIs could be involved in targeting local / global societal 

challenges. 

2. Research dimension: 

Examples (5.3), (5.4) and (5.5) have a significant research component, with the first two being the 

outcomes of research projects while the last one is a research paper describing the experience of 

establishing a university office for students with disabilities. 
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3. Territorial (Regional) dimension: 

The proposed examples do not have a territorial focus, even though some of them (examples (5.1) 

and (5.2)) started as a local initiative and extended later to a national scale. 

 
 

B. Good practice examples 

 
5.1 ‘De-a Arhitectura’ programmes – Architecture and built environment education 

for children in the school curriculum 

Lead institution/organisation: 

De-a Arhitectura Association (Romania) 

Other participating institution(s)/organisation(s): 

Faculty of Psychology and Educational Sciences, University of Bucharest (Romania), The Romanian 

Union of Architects (Romania), The Romanian Order of Architects (Romania). 

Source of information: 

http://www.de-a-arhitectura.ro/language/en/ 

Main focus: 

Educational 

Specific focus: 

SDGs; The environment; Community involvement and development. 

Description: 

‘De-a Arhiectura’ programmes’ mission: 

 Both children and adults understand and cherish the values of built environment and become 

active citizens in their local communities;

 Built environment professionals get involved in society through education;

 Games, experiments and creativity foster education. 

The main goals are as follows:

 Introducing the architecture and built environment education for children in the school 

curriculum, as well as inspiring and guiding teachers to use built environment and architecture as 

resources in the learning process for other school subjects;

 Promoting the architecture and built environment education for children in schools, among 

teachers and architecture professionals;

 Nurturing the idea of ‘quality built environment’ as a civic responsibility, aiming to increase the 

involvement of future citizens in the planning and design processes that will affect their own living 

environment;

 Teaching the children involved in De-a Arhitectura’s programmes the basic knowledge of 

architecture and urban planning through direct observation and analysis of the built environment

http://www.de-a-arhitectura.ro/language/en/
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they live in, using this knowledge in a shared creative thinking process, as well as presenting and 

undertaking the results of their work; 

 Testing experiential learning methods that use children’s creativity, curiosity, communication 

skills and team spirit;

 Raising awareness over the role of architects in society, starting with the school environment and 

the children’s families;

Training of architecture and urbanism professionals towards a more open dialogue with the public. 

Observations: 

Sustainability The initiative started 7 years ago, in 2013, with few training sessions 

organized and content developed, and year by year expanded both in 

its scope and territorial coverage, building a relevant portfolio of 

activities and involving more and more experts, schools, teachers, 

students and community actors. 

Transferability The concept of involving the experts in a given field, education entities 

and local communities in improving basic curricula, and involving 

children in activities aimed at empowering them as active citizens in 

their local communities could be replicated in any other field of activity 

of relevance for local communities. 

Relevance to a European 

USR Award 

The activities promoted by the ‘De-a Arhitectura’ Association in 

cooperation with relevant professional bodies, educational 

institutions and local communities are very relevant as they are 

building a culture of active citizenship among children in primary and 

secondary education. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The initiative of promoting a culture of active citizenship from early 

ages is very relevant for building a next generation of socially 

responsible citizens with care for architecture and build environment. 

 
 

5.2 Education Through Coaching 

Lead institution/organisation: 

University of Bucharest, Faculty of Psychology and Educational Sciences (Romania) and ROI 

Association (Romania) 

Other participating institution(s)/organisation(s): 

Romanian Association for Coaching (Romania), Romanian Institute of Educational Sciences (Romania), 

School of Values (Romania), New Horizons Foundation (Romania). 
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Source of information: 

http://www.zburd.ro 

https://fpse.unibuc.ro/admitere/studii-de-licenta/prezentare/categorie/13-despre-noi 
 

Main focus: 

Educational 
 

Specific focus: 

Access for underrepresented groups 
 

Description: 

ROI Association in cooperation with Faculty of Psychology and Educational Sciences/University of 

Bucharest, Romania implemented the pilot project ‘Education through coaching’ during 2012-2013, 

aiming at improving performance at five Romanian technical high schools with poor final graduation 

results (less than 20% of students passing the examination). Most of the students in these high schools 

come from disadvantaged areas. This project proves that when teachers, students and parents work 

together the results are outstanding. The success stories from the five high schools are presented in 

the documentary film entitled ‘Yes, we can!’ released in 2013. The film is meant to inspire other 

schools to apply the teamwork between teachers-pupils-parents. 

Volunteer coaches worked for approximately two years and formed in each high school a core-team 

including teachers, students and parents (12-14 persons). 

The five high schools obtained outstanding results: 

 significant growth of passing the high school diploma exam (2-3 times better versus an 

average rise of 20% at national scale); 

 reduction of absenteeism; 

 solutions for violence issues. 

Since 2014, the project ‘Education through coaching’ is part of ‘Adopt a high-school’ project, 

implemented by ROI Association together with two other NGOs – School of Values and New Horizons 

Foundation, and with the support of the Ministry of Education and the business sector. Over 20 high 

schools applied for this project. In order to share their experience, the experts of ROI Association 

contributed to the design and delivery of trainings for over 1,300 teachers in 2014. The training 

courses were delivered in partnership with the Romanian Institute of Educational Sciences and several 

County School Inspectorates. 

Observations: 
 

Sustainability The initiative started in 2012 with a pilot implementation that included 

five high schools and expanded over the last 8 years involving more 

high schools as well as more experts, teachers, students and 

community actors and reached a new level through the ‘Adopt a high-

school’. 

Transferability The project outcomes in terms of content and specific coaching 

methodologies aiming at improving performance of high school 

http://www.zburd.ro/
https://fpse.unibuc.ro/admitere/studii-de-licenta/prezentare/categorie/13-despre-noi
https://zburd.ro/
http://youtu.be/7Z6vVwey99o
http://www.adoptaunliceu.ro/
http://www.adoptaunliceu.ro/
http://www.adoptaunliceu.ro/
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 students mainly coming from disadvantaged areas has a high level of 

transferability towards similar educational entities. 

Relevance to a European 

USR Award 

The activities and the success of the pilot phase that lead to an 

important development of the initiative are quite relevant and address 

an important need identified related to the access to higher education 

of students from disadvantaged environments. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons The initiative is promoting the active involvement of higher education 

actors in cooperation with NGOs and private companies towards 

increasing the access to education of students from disadvantaged 

environments. 

 
 
 

5.3 EduLab4Future - Stepping-up and Promoting Education & Innovation toward 

Sustainable Development Goals (SDGs) through Educational Laboratory for 

Accelerating Civic Skills and Sustainable Businesses 

Lead institution/organisation: 

University Politehnica of Bucharest (Romania) 

Other participating institution(s)/organisation(s): 

University of Ruse ‘Angel Kanchev’ (Bulgaria), Brno University of Technology (Czech Republic), 

University of Lodz (Poland), Infor Elea (Italy), Eurotraining Solution (Romania) 

Source of information: 

http://edulab4future.eu/ 

Main focus: 

Educational, Territorial (Regional) 

Specific focus: 

SDGs; The environment; Community involvement and development. 

Description: 

EduLab4Future is an ERASMUS+ funded project aiming at creating vectors of cross-border 

cooperation, fostering open exchange of knowledge on Sustainable Development Goals (SDGs), 

addressing the EU priorities and national challenges, and grasping opportunities created by new 

developments in digital learning. It creates stronger links to business communities and civil society, 

recalibrating education systems to enhance social cohesions and active citizenship. 

Within the project, an extensive analysis of the knowledge and understanding of the SDGs has been 

performed, aiming to collecting relevant learning needs on sustainability-related aspects. Following 

http://edulab4future.eu/
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this analysis, training content addressing the actual global / local challenges has been developed and 

piloted through the short-term training events hosted by partner institutions engaging HE students, 

academics and experts as well as social partners. 

Observations: 

Sustainability The initiative started in 2019 and already made a significant 

contribution towards updating the educational content and 

methodology related to SDGs in the leading institution, serving as an 

example of good practice in terms of matching educational provision 

with local communities’ needs. 

Transferability The project methodology has an important potential of being 

transferred to topics related to other societal needs that need to be 

addressed in an integrated way by involving multiple stakeholders 

locally, nationally and regionally. 

Relevance to a European 

USR Award 

The planned activities and the SDG related topics are quite relevant for 

USR Award as universities should be in the front of promoting and 

contributing to the fulfilment of SDGs worldwide. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

3 

Reasons The initiative is promoting the active involvement of higher education 

actors in cross-border cooperation by fostering open exchange of 

knowledge on Sustainable Development Goals (SDGs) and addressing 

local, national and regional challenges in line with the EU priorities. 

 

 
5.4 EU-USR - Comparative Research on University Social Responsibility in Europe 

and Development of a Community Reference Framework 

Lead institution/organisation: 

University Politehnica of Bucharest (Romania) 

Other participating institution(s)/organisation(s): 

MENON EEIG (Belgium), Scienter CID (Spain), Foundation University of Granada Enterprise (Spain), 

Universidad Internacional de La Rioja (Spain), Universidade Católica Portuguesa (Portugal), University 

of Porto (Portugal), University of Edinburgh – Joint Union (UK), University of Cádiz (Spain) 

Source of information: 

http://www.eu-usr.eu 

Main focus: 

Educational, Research 

http://www.eu-usr.eu/
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Specific focus: 

Organizational governance; Labour practices; The environment; Fair operating practices; Community 

involvement and development; Policies related to gender equality; Lifelong learning. 

Description: 

EU-USR is an ERASMUS funded project that has been conceived as a response to the policy priority of 

the European Commission about the need for a common social responsibility strategy for all European 

universities. In this context, the EU-USR project creates a European model to enhance social 

responsibility of universities in a long-term perspective. To this end, the project uses a bottom-up 

approach by collecting examples of good practice from across Europe and using these to help inform 

the development, piloting and validation of a set of completely new benchmark standards. 

The EU-USR Benchmark Standards cover the generic range of social responsibility concerns set out in 

ISO 26000 but through a set of criteria developed to align with that the nature of the European higher 

education sector, its distinctive values and mission and the public expectations associated with it. 

There are four standards, each of which is specified in its own set of criteria covering the following 

four areas: Research, Teaching, Support for Learning and Public Engagement. 

Following EU-USR project, an institutional strategy in the field of university social responsibility (USR) 

has been implemented within University Politehnica of Bucharest addressing social responsibility as a 

horizontal theme within the university’s practice and creating this way the institutional framework to 

empower the initiatives that are already in development such as volunteering work, embedding 

service learning projects within curricula and extend the ways academia cooperates with socio- 

economic environment. 

Observations: 
 

Sustainability The EU-USR project has been implemented between 2012-2015 and 

had a significant impact at institutional, national, European and 

international levels. Following EU-USR implementation, several other 

projects and initiatives have been developed. Following EU-USR 

project, social responsibility and student engagement have been 

included as strategic actions within the institutional strategy and 

several entities have been created in order to coordinate the 

implementation of different SR standards. 

Transferability The EU-USR Benchmark Standards have been/could be used as a 

starting point in developing custom institutional USR models in any 

European or international higher education institution. 

Relevance to a European 

USR Award 

The EU-USR Benchmark Standards is the first proposal at a European 

level for an USR standard based on the ISO 26000 and the main EU and 

UNESCO policy documents. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 
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Reasons The EU-USR Benchmark Standards represents a relevant resource for 

the development of European Award in USR as it proposed a set of 

criteria for the European higher education sector, taking into account 

its distinctive values and mission and the public expectations 

associated with it. 

 
 
 

5.5 Office for Students with Disabilities of Babes-Bolyai University, Cluj-Napoca 
(Romania) 

Lead institution/organisation: 

Babes-Bolyai University, Cluj-Napoca (Romania) 

Source of information: 

Meyer-Popa, O., Rusu, A. (2015). Offices for Students with Disabilities: From addressing individual 

special needs to increasing public awareness towards disability. Educatia 21, 13\2015 Art. #2, pp. 10- 

25. 

Weblinks: 

http://educatia21.reviste.ubbcluj.ro/index_htm_files/2.%20Rusu_Meier-Popa.pdf 

http://bsd.centre.ubbcluj.ro/en 

Main focus: 

Educational 

Specific focus: 

Organizational governance; Human rights; Access for underrepresented groups. 

Description: 

The Office for Students with Disabilities (OSD) of Babeș-Bolyai University (UBB) was founded in 2013, 

with the purpose of ensuring equal opportunities for all the UBB students (Annual Rector’s Report for 

2014; ubbcluj.ro). OSD of UBB reports directly to the Rector’s Office and it functions as a centre for 

inclusive services for students with disabilities, in accordance to the National Code of Students Rights 

and Responsibilities and the National Education Law (1/2011, art. 118). 

The mission of OSD is to ensure equal opportunities to education and potential development to all the 

students currently enrolled in all the study programmes of the University (undergraduate and 

graduate levels). In line with this mission, the OSD had a number of activities in the academic year 

2014-2015, comprising 18 awareness-type activities (workshops in collaborations with specific NGOs 

and specialists in the field of accessibility and services for persons with disabilities, student-for-student 

types of events, community-oriented activities etc.), with a total number of 595 participants (students 

with and without disabilities, academic personnel, Alumni of Babes-Bolyai University etc.). 

In 2014, OSD was nominated for the National Gala for Persons with Disabilities, in the Category Open 

Doors (Institutions promoting accessibility). 

http://educatia21.reviste.ubbcluj.ro/index_htm_files/2.%20Rusu_Meier-Popa.pdf
http://bsd.centre.ubbcluj.ro/en
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Observations: 

Sustainability The Office for Students with Disabilities of Babes-Bolyai University has 

been setup in 2013 and has since successfully addressed the needs of 

students with disabilities increasing the range of implemented 

activities and rising awareness about the matter of equal opportunities 

and access to quality higher education programmes. 

Transferability The organisational structure, mission and goals can be transferred to 

any other European University that has no such entity and plan to 

develop students’ services aimed at enhancing the full participation of 

students with disabilities in student life. 

Relevance to a European 

USR Award 

It is relevant because such an entity should be present in any European 

university, to increase the institutional social responsibility in terms of 

accessibility of students with disabilities. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons The experience of Babes-Bolyai University in addressing the needs of 

students with disabilities is quite relevant as it serves as a good 

practice example within the Romanian Higher Education environment 

as well as for other HEI in the region that wish to implement effective 

actions to broader the participation of students with disabilities of 

academic and campus life. 
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6. Spain – Andalusia 
By Begoña Arenas Romero 

 
 

Spain is a country of nearly 47 million people. Higher education institutions are classified according to 

whether they organise university or non-university provision. As of 2018-19, there were 83 universities 

of which 50 are public and 33 private.1 

The theme of social responsibility is interpreted in different ways by the different regions involved but 

features on the national policy agenda. What follows shows various dimensions of how social 

responsibility is measured, researched and implemented in higher education institutions in Spain. 

 

A. Overview/analysis of good practice examples 

We have proposed 5 examples of good practices, namely: 

6.1. Award to the best PhD dealing with Corporate Social Responsibility 

6.2. Empirical analysis of university social responsibility in Andalusia 

6.3. Handbook for good environmental practices – International University of Andalusia 

6.4. Proposal for reporting about Social Responsibility in the Andalusian University System 

6.5. Spanish Universities’ Sustainability Performance and Sustainability-Related R&D+I 

 
We have tried to select those that are considered the most relevant for the selection of indicators for 

the award and even included an Award to the best PhD dealing with Corporate Social Responsibility) 

(example 6.1). 

1. Educational (academic) dimension: 

All the examples are related to the educational dimension. It can be mentioned that under this 

dimension ‘educational (academic)’ is understood as the ‘university working community’. All the cases 

are related to higher education institutions and university social responsibility: two of them measure 

their performance (6.2 and 6.5), example 6.3 is a Handbook for good environmental practices from 

the International University of Andalusia addressing all citizens, and example 6.4 is a model for 

reporting (territorial, that is for the Andalusia public universities). 

2. Research dimension: 

Examples 6.2 and 6.5 are research papers presenting the results of performance of universities in USR 

related issues: 

 
 
 
 

 

 
 

 
1 Spanish Ministry of Education and Professional training. Retrieved 05/06/2020 from 
https://www.educacionyfp.gob.es/dam/jcr:b9e82c7a-1174-45ab-8191-c8b7e626f5aa/informe-datos-y-cifras- 
del-sistema-universitario-espa-ol-2019-2020.pdf 
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Example 6.2 is regional as it is focused on Andalusia. It analyses the results of the application of the 

model described in 6.4 and a set of indicators based on GRI (Global Reporting Initiative), adapted to 

universities. It is in Spanish but it could be easily translated and adapted. 

Example 6.5 is national (all Spanish Universities) and analyses the sustainability-related R&D activities 

in which universities participate (research projects, scientific papers). 

3. Territorial (regional) dimension: 

Examples 6.1 – 6.4 are focused on the Andalusian region. Examples 6.2 and 6.4 can be highlighted:, 

example 6.4 is the proposal of a model and a set of indicators to measure USR in Andalusia Universities 

based on GRI adapted to universities, while example 6.2 is a research paper exploring the 

implementation of this model analysing the USR reports issued by the Andalusia Universities. It is in 

Spanish but it could be easily translated and adapted. 

 

B. Good practice examples 

6.1 Award to the best PhD dealing with Corporate Social Responsibility 

Lead institution/organisation: 

Banco Santander Chair, University of Málaga 

Source of information: 

http://www.catedrarscuma.es/premiotesis_conv2019/ (retrieved 12/03/2020) 

Main focus: 

Educational, Research 

Specific focus: 

The environment; Policies related to gender equality; Financial inclusion, employability and 

entrepreneurship 

Description: 

The Chair aims to encourage and promote the development of quality research careers related to 

Corporate Social Responsibility (CSR). In November 2019, the 7th edition of the Award for the Best 

Doctoral Thesis on Corporate Social Responsibility and Sustainability was held. In this 2019 Call, 

doctors who have successfully defended their doctoral thesis in 2018 at any Spanish university, 

whether public or private, in any area of knowledge, were eligible for the Prize. 

To qualify, the doctoral thesis had to relate to one of the topics included in the ‘Santander Natura’ or 

‘Santander Sustainability’ programmes and be considered of special interest for this award: 

 Promotion of environmental sustainability: green financing operations; environmental 

footprint. 

 Financial inclusion, employability and entrepreneurship. 

 Women and professional career in the company. Female leadership in the business field. 

(Preferred theme). 

The jury has already awarded one PhD, a second prize and a special mention in November 2019, with 

Awards Ceremony to be held soon after. 

http://www.catedrarscuma.es/premiotesis_conv2019/
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Observations: 

Sustainability Since 2012. This is the 7th edition of the Award (2019) 

Transferability A PhD could be one of the parts of the award, at EU level. 

Relevance to a European 

USR Award 

It has been selected due to its recent publication (November 2019) 

and its relevance as it could be replicated for the USR award system. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

2-3 

Reasons I think it could be included as part of the award but maybe focusing on 

USR instead of CSR. 

 

 
6.2 Empirical analysis of university social responsibility in Andalusia 

Lead institution/organisation: 

Universidad Autónoma de Madrid 

Source of information: 

Escobar-Pérez, B. (2016). ‘Empirical analysis of university social responsibility in Andalusia’. 

Multidisciplinary Meetings 54 (2016): 1-14. Ed. Autonomous University of Madrid. General Foundation 

(ISSN: 1139-9325). Retrieved March 25, 2020, from 

https://repositorio.uam.es/bitstream/handle/10486/677734/EM_54_6.pdf?sequence=1&isAllowed=

%20y 

Weblinks: 

https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-practica-
sambientales-RS.pdf 

Main focus: 

Research, Territorial (Regional) 

Specific focus: 

Organizational governance; Regional engagement (urban/rural); It analyses the result of the 

application of the ‘Proposal for reporting about Social Responsibility in the Andalusian University 

System’, which is proposed as example 6.4. 

Description: 

As a result of the increasing number of initiatives focused on sustainable development in the university 

sphere, a ‘Model for reporting about social responsibility’ was promoted in 2007 in public universities 

in the region of Andalusia. 

Once these reports have been published in most Andalusian universities, the current state of social 

responsibility in the Andalusian Public System of Universities was evaluated from a continuous 

improvement perspective. In this frame, the informative content of the last report published by each 

https://repositorio.uam.es/bitstream/handle/10486/677734/EM_54_6.pdf?sequence=1&isAllowed=%20y
https://repositorio.uam.es/bitstream/handle/10486/677734/EM_54_6.pdf?sequence=1&isAllowed=%20y
https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-practica-sambientales-RS.pdf
https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-practica-sambientales-RS.pdf
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of the universities was analysed in detail, taking as a reference for comparative purposes the template 

recommended by the Forum. 

Analysing the results showed that at present the consolidation of social sustainability reporting 

practices in the Andalusian public university sphere is undeniable, since universities have increasingly 

been promoting and carrying out social responsibility practices that improve their commitment to 

sustainable development. 

Source: https://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social 

https://repositorio.uam.es/bitstream/handle/10486/677734/EM_54_6.pdf?sequence=1&isAllowed= 

y (Retrieved 25/03/2020) 

Observations: 

Sustainability The model was proposed in 2009 and this study has been published in 

2016. 

Transferability High: It analyses the results of the model application (see Section 6.4: 

Proposal for reporting about Social Responsibility in the Andalusian 

University System) and set of indicators based on Global Reporting 

Initiative (GRI), adapted to universities. It is in Spanish but it could be 

easily translated and adapted. 

Relevance to a European 

USR Award 

It has been selected due to its global approach (GRI indicators) and 

adaptation to universities. It could be replicated for the USR award 

system. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons It is a holistic approach towards measuring USR. 

 
 

6.3 Handbook for good environmental practices – International University of Andalusia 

Lead institution/organisation: 

International University of Andalusia 

Source of information: 

Manual de Buenas prácticas ambientales de la UNIA. (Handbook for good environmental practices – 
International University of Andalusia). (n.d.). UNIA. Retrieved March 25, 
2020, from   https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-
practica-sambientales-RS.pdf 

Main focus: 

Territorial (Regional) 

http://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social
http://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social
https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-practica-sambientales-RS.pdf
https://www.unia.es/images/micrositios/calidad/responsabilidad-social/manual-buenas-practica-sambientales-RS.pdf
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Specific focus: 

SDGs; The environment; Community involvement and development; Regional engagement 

(urban/rural); Lifelong learning. 

Description: 

The Handbook for good environmental practices has been designed and published by the International 

University of Andalusia. It is part of their strategic development plan and UNIA responsible plan. It is 

based on an environmental diagnostic research analysis which is divided in 4 parts: 

 Energy 

 Water 

 Food and waste 

 Mobility 

The target of the handbook is all citizens. 

It is part of the UNIA MODEL of Social Responsibility where it is stated that: 

‘The International University of Andalusia (UNIA) assumed, based on the objectives defined in its first 

UNIA Strategic Plan 2007-2009, its commitment to advance towards a Social Responsibility Model that 

allows the institution to respond to the different interest groups on its performance in the economic, 

social, labor and environmental fields’. 

Source: https://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social (Retrieved 

25/03/2020) 

Observations: 

Sustainability The model on which the handbook is based is still in operation at the 

International University of Andalusia. 

Transferability It analyses the results of the application of a set of indicators based on 

Global Reporting Initiative (GRI), adapted to universities. The 

indicators are in Spanish but could be easily translated and adapted. 

Relevance to a European 

USR Award 

It has been selected due to its global approach (GRI indicators) and 

adaptation to universities. It could be replicated for the USR award 

system. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

4 

Reasons It is a holistic approach towards measuring USR. 

 

6.4 Proposal for reporting about Social Responsibility in the Andalusian University 
System 

Lead institution/organisation: 

Forum of Social Councils of the Public Universities of Andalusia 

Other participating institution(s)/organisation(s): 

http://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social
http://www.unia.es/planificacion-y-calidad/modelo-responsabilidad-social
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Junta de Andalucía (Andalusian regional government) 

Source of information: 

Resumen Ejecutivo del proyecto ‘Propuesta de Memoria de Responsabilidad Social del Sistema 

Universitario Andaluz’ (executive summary of the Proposal for reporting about Social Responsibility in 

the Andalusian University System project) (2009), ISBN: 978-84-692-3494-5. Retrieved on March 12, 

2020, from https://consejosandalucia.org/wp-content/uploads/2018/07/05-Responsabilidad-Social-

Universitaria.pdf 

Weblinks: 

http://www.catedrarscuma.es/premiotesis_conv2019/ 

Main focus: 

Educational, Territorial (Regional) 

Specific focus: 

Organizational governance; SDGs; Labour practices; The environment; Fair operating practices; 

Consumer issues; Community involvement and development; Policies related to protection of data; 

Policies related to gender equality; Access for underrepresented groups; Regional engagement 

(urban/rural); Lifelong learning; Diversity; The set of indicators proposed is based on Global Reporting 

Initiative (GRI) adapted to universities. 

Description: 

The Forum of Social Councils of the Public Universities of Andalusia has funded the publication of the 

Executive Summary of the project ‘Proposal for the Report on Social Responsibility of the Andalusian 

University System’, a work launched by the Social Councils in 2018 with the support of the Ministry of 

Innovation, Science and Business of the Junta de Andalucía (regional Ministry). 

Social Responsibility is understood as a way to manage and measure the ethical quality of the 

University that seeks to align at least four processes (management, teaching, research, extension) 

with the university mission, its values and social commitment, by achieving institutional consistency, 

transparency and the participation of the entire university community (authorities, students, teaching 

and research staff and administration and services staff) with the multiple social actors interested in 

and in need of university performance. 

It proposes a set of indicators based on GRI, adapted to universities. 

Observations: 

Sustainability The proposal was issued in 2009 and is still in use by Andalusian 
Universities 

Transferability It proposes a set of indicators based on GRI, adapted to universities. It 
is in Spanish but it could be easily translated and adapted. 

Relevance to a European 
USR Award 

It has been selected due to its global approach (GRI indicators) and 
adaptation to universities. It could be replicated for the USR award 
system. 

Relevance on Scale 1-5 
(1 least likely, 5 most likely) 

4 

Reasons It is a holistic approach towards measuring USR. 

https://consejosandalucia.org/wp-content/uploads/2018/07/05-Responsabilidad-Social-Universitaria.pdf
https://consejosandalucia.org/wp-content/uploads/2018/07/05-Responsabilidad-Social-Universitaria.pdf
http://www.catedrarscuma.es/premiotesis_conv2019/
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6.5 Spanish Universities’ Sustainability Performance and Sustainability-Related R&D+I 

Lead institution/organisation: 

Research Institute for Higher Education and Science (INAECU) (UAM-UC3M), 28903 Getafe, Spain. 

Other participating institution(s)/organisation(s): 

Department of Library Science and Documentation, University Carlos III de Madrid, Spain 

Department of Business Administration, Autonomous University of Madrid, Spain 

Department of Library and Information Science, Carlos III University of Madrid, Spain * 

Source of information: 

De Filippo, D., Sandoval-Hamón, L.A., Casani, F., Sanz-Casado, E. (October, 2019). Spanish Universities’ 

Sustainability Performance and Sustainability-Related R&D+I. Sustainability, MDPI, Open Access 

Journal, 11(20), pp. 1-21. Retrieved from https://ideas.repec.org/a/gam/jsusta/v11y2019i20p5570-

d274908.html 

Main focus: 

Educational, Research 

Specific focus: 

The environment; Sustainability Performance and Sustainability-Related R&D+I 

Description: 

It is an article aimed to (page 3): 

 Identify and analyse sustainability measurement tools for universities; 

 Reveal the strengths and weaknesses of the Spanish university system in terms of 

sustainability procedures; Detect the sustainability-related R&D activities in which universities 

participate (research projects, scientific papers); 

 Analyse the relationship between tools and R&D+I activities conducted by universities 

‘this work focuses on the study of reports, scientific papers and research projects. In this line, the 

methodological framework used is the Information Metric Studies, which allow, through bibliometric 

techniques, the analysis of publications and projects on the proposed topic.’ (p.4) Thus the 

methodology combines bibliometric techniques with the analysis of institutional documents. 

It includes a table with 12 Tools for measuring sustainability in universities. 

The target group of the study is all Spanish Universities, that is, 83 HE institutions of which 50 are 

public and 33 are private. 

Observations: 

Sustainability It is a study published 10 October 2019. 

https://ideas.repec.org/a/gam/jsusta/v11y2019i20p5570-d274908.html
https://ideas.repec.org/a/gam/jsusta/v11y2019i20p5570-d274908.html
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Transferability Good transferability potential, as it includes a very well explained 

method combining bibliometric techniques with the analysis of 

institutional documents. 

Note: the methods used were developed on the framework of the 

project entitled ‘Detection of new research and innovation fronts. 

Analysis of knowledge flows in the scientific domain, industry and 

society in the field of energy efficiency’ (ref.: CSO2014-51916-C2-1-R), 

funded by the Spanish Ministry of the Economy and Competitiveness 

(Acknowledgements, p 19). 

Relevance to a European 

USR Award 

It has been selected due to its recent publication (October 2019) and 

its relevance as it includes a very well explained methodology 

combining bibliometric techniques with the analysis of institutional 

documents that could be step one of the USR award system. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

2-3 

Reasons This practice example is only focusing on Sustainability Performance 

and Sustainability-Related R&D+I 
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7. Spain – Madrid / Catalonia / Murcia 
By Maria Helena Benito Mundet, Martí Casadesús Fa, Anna Maria Geli de Ciurana and Maria Rosa 

Terradellas Piferrer 

 
 

A. Overview/analysis of good practice examples 

The increasing interest in social responsibility means that there are more and more initiatives related 

to this field, so it has been difficult to choose only few of them. 

In the educational dimension, we have chosen an example of General framework for incorporating a 

gender perspective in higher education teaching (7.3). Although much progress has been made in this 

field, there is still room for improvement. Another good practice example is UCAMPACITAS 

Programme (7.9) that works with people with intellectual disabilities in order to facilitate inclusion in 

higher education institutions and integration into active life. There is also a good practice example of 

the Academy Latin America (7.1) seeking professional development of university professors in 

Education for Sustainability, considering that sustainability must be incorporated in all HEI’s 

programmes. 

The same example also falls under the research dimension, considering that sustainability must also 

be applied to research and innovation (RRI). To complete the research dimension, the Building 

Territory Social Responsibility project (7.2) is presented. In this project, the scientific criteria have been 

applied in order to measure the relevance of the territorial dimension, with a relevant involvement of 

different external agents. 

Several good practices chosen falls under the territorial dimension. Some of them were initiated by 

the USR chairs, such as Building Territory Social Responsibility example (7.2) mentioned above; the 

SDG Promotion and Development Plan aiming to introduce the SDGs at all levels of HEI’s programmes 

(7.5); and Social Circles example (7.6) which promotes debate and social awareness on current issues. 

Three additional examples are taken from projects and activities involving children and teenagers 

from different school levels: Girobòtica (7.4), Summer campus (7.7) and Tecnorepte (7.8). 

1. Educational dimension: 

Three good practices presented in this dimension include A General framework for incorporating a 

gender perspective in higher education teaching, developed by the Catalan University Quality 

Assurance Agency (AQU); Academy Latin America, led by the Autonomous University of Madrid an 

UE4SD group, and the UCAMPACITAS programme, created by the UCAM University. 

The Catalan University Quality Assurance Agency (AQU) has developed a framework that establishes 

guidelines and recommendations for gender mainstreaming in the curricula of undergraduate and 

graduate programmes. It also provides a set of new gender indicators throughout the quality 

assurance standards of officially recognized degrees (Guide to the accreditation of recognised 

Bachelor's and Master's degree programmes) – a pioneer approach in this policy area (AQU, 2019). 

Academy Latin America is a programme in which different institutional perspectives converge in a 

collaborative manner, with a common goal: the professional development of university professors in 

Education for Sustainability (ES). The programme is geared towards change in universities by 

supporting teachers in developing their own ES competences. At the same time, it seeks to develop 
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the leadership and training abilities of agents of change among the participants, a necessary condition 

to facilitate the processes that lead to sustainability. It has been successfully developed in universities 

in three Latin American countries: Peru, Colombia and Chile. 

UCAMPACITAS is a programme created by the UCAM University aimed at the inclusion of people with 

intellectual disabilities in higher education institutions, in order to prepare them for integration into 

active life. This Programme works in two directions. First, it prepares the participants for competent 

professional work. Second, it works with entrepreneurs to make their companies accessible. 

2. Research dimension: 

Two good practices are presented in this dimension: The Academy Latin America, led by the 

Autonomous University of Madrid an UE4SD group, mentioned above in educational dimension, and 

Building Territory Social Responsibility (TSR). 

Academy Latin America is also in the research dimension because the processes of institutional change 

can join other efforts made by universities to integrate sustainability in areas such as environmental 

management, research and social responsibility. The collaborative work that takes place among the 

participants from different universities and countries converts the enriching experience into an 

exchange of good practices and the opening of joint research. 

The main objective of the Building Territory Social Responsibility (TSR) example is to design a process 

and its involved instruments to analyze if a territory is socially responsible. The specific objectives 

include (a) Involving agents in the territory in a co-creative process, (b) Establishing the methodology 

and designing the instruments to measure, (c) Defining a Social Responsibility (SR) value to the 

territory, (d) Promoting the redefinition of SR policies in the organizations and institutions, and (e) 

Validating the study to be able to apply it to other territories. This design has been presented in the 

VI Foro RST- ORSALC-UNESCO-IESALC (Terradellas et al., 2018). 

3. Territorial (Regional) dimension: 

The University Social Responsibility Chairs were born as a nexus between the universities and the 

region. It is for this reason some of the good practices presented in this dimension are from the Social 

Responsibility University Chair of the University of Girona and the International Chair of Social 

Responsibility of the Catholic University of Murcia. 

From Social Responsibility University Chair (UdG), two good practices are presented. The first is 

Building Territory Social Responsibility (TSR), mentioned above in the research dimension. This 

initiative is also in the territorial dimension because it involves a lot of external agents: city councils, 

sporting and cultural entities, immigration and solidarity organizations, and private enterprises. 

The second one, Social circles, aims to create debate on current issues such as Refugees, Disability, 

Forced marriages, Social rights, Social economy, Human rights and disability, Mental disorders and 

stigma, Responsible Mobility, and Climate change. These discussions help to raise awareness of these 

issues, to encourage reflection and to find solutions to these problems. The initiative has generated 

much interest, as can be seen in the collection of images (Terradellas, 2019) 

Another good practice example comes from the International Chair of Social Responsibility – UCAM: 

the SDG Promotion and Development Plan, that pursues the inclusion of training on the 2030 Agenda 

and the SDGs in compulsory and university education. 
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Three additional examples are taken from projects and activities involving children and teenagers 

from different school levels. Girobòtica is a project that involves primary school students in the Girona 

region with the aim to encourage learning by solving a challenge. Under the title of Summer campus, 

various initiatives are included involving secondary school students, such as Young research campus 

or Campus of magic and sciences. Finally, Tecnorepte represents an example of a project that involves 

secondary school students of technology having to solve a tech challenge in their technology 

classrooms. 

References: 

AQU Catalunya (2019), General framework for incorporating the gender perspective in higher 

education teaching 

Terradellas, M.R.; Benito, H.; Geli, A.M.; y Collazo, L. (2018): ¿Cómo promover que un territorio sea 

declarado socialmente responsable? Presentado en VI Foro RST- ORSALC-UNESCO-IESALC. 

Universidad Nacional de Educación de Cuenca (UNAE) (Ecuador). Octubre (en prensa). 

Terradellas, M. R., Coord. (2019): Social circles 2018-2019. Ed. Chair of University Social Responsibility. 

University of Girona. University Documentation. 

 
 

B. Good practice examples 

7.1 Academy Latin America 

Lead institution/organisation: 

Universidad Autónoma de Madrid (UAM) 

Other participating institution(s)/organisation(s): 

Universidad EAN (Colombia), Universidad de Granada (UGR-Spain), Universidad del País Vasco (EHU- 

Spain), Universidad Autónoma de Barcelona (UAB-Spain) y Universidad de Girona (UdG-Spain) 

Source of information: 

Benayas, J., & Blanco-Portela, N. (2019). Evolution of the actions of Latin American universities to 

move towards sustainability and the SDGs. In Higher Education and Sustainability (pp. 21-47). CRC 

Press. 

Blanco-Portela, N.; Junyent, M.; Poza, F.; Zallo, A.; Benayas, J.; & Gutierrez, J. (2020). Programa 

Academy Latinoamérica: Formación de profesores universitarios para la sostenibilidad. Book of 

Chapters of the 7th International Congress of Educational Sciences and Development. (in press) 

Mader, M.; Tilbury, D.; Dlouhá, J.; Benayas, J.; Michelsen, G.; Mader, C.; Burandt, S.; Ryan, A.; Mulà, 

I.; Barton, A.; Dlouhý, J.; & Alba, D. - UE4SD (2014) Mapping opportunities for professional 

development of university educators in Education for Sustainable Development: A state of the art 

report across 33 UE4SD partner countries. University of Gloucestershire, Cheltenham, 57 pp. 

Retrieved from  https://www.ue4sd.eu/images/RegionalMapping/UE4SD_State-of-the-art-report.pdf 

Weblinks: 

UTEM, Chile https://sustentabilidad.utem.cl/formacion/formacion-docentes/ 

https://www.ue4sd.eu/images/RegionalMapping/UE4SD_State-of-the-art-report.pdf
https://sustentabilidad.utem.cl/formacion/formacion-docentes/


77 

 

Uniagustiniana, Colombia https://www.uniagustiniana.edu.co/noticias/encuentro-de-trabajos-del-

proyecto-academy-latinoamerica 

Cayetano Heredia, Perú https://www.cayetano.edu.pe/cayetano/es/noticias/679-se-realizo-con- 

exito-el-programa-academy-peru-liderado-por-cayetano-heredia 

https://www.diarioconcepcion.cl/ciudad/2019/12/07/udec-toma-parte-en-el-programa-academy- 

para-apoyar-el-desarrollo-sostenible.html 

Main focus: 

Educational, Research 

Specific focus: 

SDGs; Lifelong learning; Higher Education and Sustainability 

Description: 

‘Academy Latin America’ is a programme in which different institutional perspectives converge in a 

collaborative manner, with a common goal: the professional development of university academic staff 

in Education for Sustainability (ES). 

The programme is geared towards change in universities through supporting teachers in developing 

their own ES competences. At the same time, it seeks to develop the leadership and training abilities 

of agents of change among the participants, a necessary condition to facilitate the processes that lead 

to sustainability. 

The 17 SDGs are the objectives and goals defined by the United Nations for the 2030 strategy. The 

analysis of all the experiences and evidence shows how universities participating in the programme 

gain an opportunity to respond to the Global Agenda that requires a further active and meaningful 

participation of the universities in terms of ES. 

The collaborative work that takes place among the participants from different universities and 

countries converts the enriching experience into an exchange of good practices and opens up the 

opportunities for joint research. 

The contribution of the Academy to the processes of institutional change is also in joining the 

universities’ efforts to integrate sustainability in areas such as environmental management, research 

and social responsibility. 

Observations: 

Sustainability The project started in 2017 and is expected to continue in the future 

Transferability It can be transferred to European universities interested in USR who 

want to collaborate and share knowledge about USR 

Relevance to a European 

USR Award 

The Academy model has been designed to advise and help university 

academic staff who want to initiate processes of institutional change. 

It has been successfully developed in universities in three Latin 

American countries: Peru, Colombia and Chile 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

https://www.uniagustiniana.edu.co/noticias/encuentro-de-trabajos-del-proyecto-academy-latinoamerica
https://www.uniagustiniana.edu.co/noticias/encuentro-de-trabajos-del-proyecto-academy-latinoamerica
https://www.cayetano.edu.pe/cayetano/es/noticias/679-se-realizo-con-%20exito-el-programa-academy-peru-liderado-por-cayetano-heredia
https://www.cayetano.edu.pe/cayetano/es/noticias/679-se-realizo-con-%20exito-el-programa-academy-peru-liderado-por-cayetano-heredia
https://www.diarioconcepcion.cl/ciudad/2019/12/07/udec-toma-parte-en-el-programa-academy-para-apoyar-el-desarrollo-sostenible.html
https://www.diarioconcepcion.cl/ciudad/2019/12/07/udec-toma-parte-en-el-programa-academy-para-apoyar-el-desarrollo-sostenible.html
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Reasons The programme guides universities towards sustainability through 

processes to support teachers so that they can develop their own 

leadership and training skills 

 
 

 

7.2 Building Territorial (Regional) Social Responsibility (TSR) 

Lead institution/organisation: 

University of Girona – USR Chair of University Social Responsibility 

Other participating institution(s)/organisation(s): 

The Girona City Council and the Girona Regional Council. Members Advisory Board of USR Chair. 

27 city councils, 80 sporting entities, 205 cultural, 124 immigration and solidarity organizations, and 

more than 10,000 small and medium-sized businesses were invited to participate. 

Source of information: 

Terradellas, M.R.; Benito, H.; Geli, A.M.; & Collazo, L. (2017): “Responsabilidad social universitaria. 

Sostenibilidad y metodologías co-creativas. La experiencia de la Universidad de Girona”, en: Andrés, 

A; Barberá, S.; y Pallarés, D (coord.). Nuevas perspectivas en la gestión de la responsabilidad social en 

las universidades. (pp.33-47) Castellón de la Plana, España: Servicio Publicaciones Universidad Jaume 

I. 

Terradellas, M.R.; Geli, A.M.; Collazo, L.; & Benito, H. (2018): “Innovación responsable mediante la 

participación de agentes externos. Una vía para avanzar en la responsabilidad social territorial”, en 

Educación Superior y Sociedad, núm. 26. Los desafíos sociales de la Educación Superior en América 

Latina y el Caribe. (pp. 43-66). Caracas, Venezuela. IESALC- UNESCO. 

Terradellas, M.R.; Benito, H.; Geli, A.M.; y Collazo, L. (2018): ¿Cómo promover que un territorio sea 

declarado socialmente responsable? Presentado en VI Foro RST- ORSALC-UNESCO-IESALC. Universidad 

Nacional de Educación de Cuenca (UNAE) (Ecuador). Octubre (en prensa). 

Terradellas, M. Rosa (2019): “La Responsabilidad Social desde una perspectiva Empresarial, 

Universitaria y Territorial”. En: Lafuente, D. (Coord.) 9 Necesarios debates sobre la Responsabilidad 

Social. (pp 308-314). Ed. Comares. Granada. 

Weblinks: 

Youtube channel of the UdG USR Chair: 

https://www.youtube.com/channel/UCg_4nm2ySjzJlEOXEtjrFZw/videos?view_as=subscriber 

3rd Conference of the USR Chair - University of Girona: https:// 

https://www.youtube.com/watch?app=desktop&v=lD06ENtabB4.youtube.com/watch?v=AYq

w2ZiuKhE 

4th Conference of the USR Chair - University of Girona: 
https://www.youtube.com/watch?app=desktop&v=lD06ENtabB4 

Main focus: 

Research, Territorial (Regional) 

https://www.youtube.com/channel/UCg_4nm2ySjzJlEOXEtjrFZw/videos?view_as=subscriber
https://www.youtube.com/watch?v=AYqw2ZiuKhE
https://www.youtube.com/watch?v=AYqw2ZiuKhE
https://www.youtube.com/watch?v=AYqw2ZiuKhE
https://www.youtube.com/watch?app=desktop&v=lD06ENtabB4
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Specific focus: 

Organizational governance; Human rights; Labour practices; The environment; Policies related to 

gender equality; Regional engagement (urban/rural); Diversity. 

Description: 

From the USR-UdG Chair, university experts, members of its Advisory Board, the Girona City Council 

and the Girona Regional Council have collaborated to design a co-creative process that allows to 

analyze and evaluate whether a Territory is Socially Responsible (TSR). The experience has been 

carried out in the region of Gironès. 

General Purpose: Design a process and its involved instruments to analyze if a Territory is Socially 

Responsible (TSR) 

Specific objectives: 

 Involve agents in the territory in a co-creative process.

 Establish the methodology and design the instruments to measure.

 Define the value of being a Socially Responsible Territory (SRT)

 Promote the redefinition of SR policies in the organizations and institutions.

 Validate the study to be able to apply it to other territories. 

The process is designed in four phases:

First phase: Analysis of the scope of RS 

Second phase: Dialogues with agents. Measuring tool design and co-creation process 

Third phase: Analysis of the survey data. Identification of the main challenges facing each agent, sector 

and territory. 

Fourth phase: To add value in Social Responsibility to the Territory 

Observations: 

Sustainability The project was created two years ago, and it is expected to continue 

to assess the evolution of the SRT of the region. 

Transferability It can be transferred to all European higher education institutions 

interested in identifying and assessing whether a territory is socially 

responsible. 

Relevance to a European 

USR Award 

Instruments have been created, such a model including specific 

indicators to carry out the analysis, which can be very useful for this 

project. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The process that has been used to define the model and indicators, 

can also be used to define a similar model for evaluating higher 

education’s social responsibility. 
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7.3 General framework for incorporating a gender perspective in higher education 
teaching 

Lead institution/organisation: 

AQU Catalunya 

Other participating institution(s)/organisation(s): 

All the Universities in the Catalan System (Public and private) 

Source of information: 

AQU Catalunya (2019), General framework for incorporating the gender perspective in higher education 

teaching. 

Weblinks: 

http://www.aqu.cat/doc/doc_21331700_1.pdf 

https://eige.europa.eu/gender-mainstreaming-quality-assurance-process-university-degrees-es 

Main focus: 

Educational 

Specific focus: 

Gender perspective 

Description: 

The Catalan University Quality Assurance Agency developed a ‘General framework for incorporating a 

gender perspective in higher education teaching’. The Framework establishes guidelines and 

recommendations for gender mainstreaming in the curricula of undergraduate and graduate programmes. 

It also provides a set of new gender indicators throughout the quality assurance standards of officially 

recognized degrees (Guide to the accreditation of recognised bachelor's and master's degree programmes) 

– a pioneer approach in this policy area. 

This document clarifies the most significant concepts and issues and provides a guide containing gender 

audit tools and gender-sensitive assessment indicators affecting both the design of courses and the way in 

which they are taught. It is addressed mainly to bodies and centres responsible for planning, managing and 

assessing the quality of higher education teaching, although it is of interest to the whole university 

community, including administrative and service staff, teaching and research staff and students. 

The result of the project is that in 2020, all the programmes offered by the Catalonian Universities will 

include the gender perspective. It is mandatory, otherwise they will not be accredited by the agency. The 

impact of the document is huge. It will impact directly to all the students in the Catalonian University 

System. 

 
 

Observations: 

Sustainability This project has been designed in 2018. In 2020 it has been implemented: 

All the programmes in the Catalonian Universities will be accredited, 

starting in 2021, considering the gender perspective. 

http://www.aqu.cat/doc/doc_21331700_1.pdf
https://eige.europa.eu/gender-mainstreaming-quality-assurance-process-university-degrees-es
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Transferability It can be transferred to any European University, because its objective is 

to be implemented in all university’s programmes in Catalonia (Bachelors 

and Master’s). 

Relevance to a European 

USR Award 

It is relevant because the framework can increase the social 

responsibility in terms of gender in many universities. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons It is very relevant because this framework will lead universities to 

implement the gender perspective in all the programmes. Then, the 

impact is potentially very high, considering that it can impact to all the 

higher education’s students. 

 
 

 

7.4 Girobòtica 

Lead institution/organisation: 

Institute of Educational Sciences (ICE) Josep Pallach - University of Girona (UdG) 

Other participating institution(s)/organisation(s): 

Polytechnic School (UdG), Polytechnic Board of Trustees, Social Council - UdG, Girona City Council, 

USR Chair of University Social Responsibility (UdG) and others according to the editions. 

Weblinks: 

http://www2.udg.edu/tabid/20648/Default.aspx 

Main focus: 

Territorial (Regional) 

Specific focus: 

The environment; Lifelong learning; Diversity. 

Description: 

Girobòtica is a project that involves primary school students in the Girona region. The aim is to 

encourage learning by solving a challenge. The project encourages teamwork, innovation, creativity 

and entrepreneurship among children aged 6 to 12, as well as curiosity and interest in science and 

technology. It is based on a model of pedagogical and methodological innovation called STEAM 

(Science, Technology, Art & Engineering) that aims to present children with opportunities to identify 

real problems and find creative and personal solutions, leading their own learning process. 

This project impacts on approximately 1000 students every year. It covers many schools from the 

region of all types (from higher to lower complexity, according to the Government Standards). The 

capacity of the organizers is the main constraint, otherwise more children could participate annually. 

http://www2.udg.edu/tabid/20648/Default.aspx
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Observations: 

Sustainability We have carried out the project for 7 years 

Transferability Yes, it is a project transferable to all primary schools and applicable to 

projects or challenges work 

Relevance to a European 

USR Award 

It is relevant because through challenges children can develop some 

skills and acquire knowledge related to sustainability, such healthy 

eating (2018), plastic recycling (2019), or healthier urban spaces 

(2020). 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The activities involving children and adolescents is one of the variables 

that are valued 

 
 
 

7.5 SDG (Sustainable Development Goals) Promotion and Development Plan 

Lead institution/organisation: 

Universidad Católica de San Antonio de Murcia (UCAM) 

Other participating institution(s)/organisation(s): 

CEPAIM Foundation, Official College of Pharmacists of the Murcia Region and Royal Spanish Football 
Federation 

Weblinks: 

http://cepaim.org/fundacion-cepaim-busca-soluciones-en-los-objetivos-de-desarrollo-sostenible/ 

http://cepaim.org/event/cepaim-colabora-con-la-ucam-en-las-i-jornadas-rsfutbol-organizadas-por- 

la-rfef-para-la-final-de-la-copa-del-rey/ 

https://nuevaweb.cofrm.com/noticias/noticias/la-farmacia-muestra-su-compromiso-con-los- 
objetivos-de-desarrollo-sostenible/ 

Main focus: 

Territorial (Regional) 

Specific focus: 

SDGs 

Description: 

The General Conference on University Policy and the Conference of Rectors have adopted four 

measures to develop Goal 4.7 of the Sustainable Development Goals. 

To include training on the 2030 Agenda and the SDGs for 2021 in all degrees and postgraduates, so 

that all students who complete undergraduate or postgraduate studies will have received basic 

training in sustainable development and global citizenship. 100% in 2025. 

http://cepaim.org/fundacion-cepaim-busca-soluciones-en-los-objetivos-de-desarrollo-sostenible/
http://cepaim.org/event/cepaim-colabora-con-la-ucam-en-las-i-jornadas-rsfutbol-organizadas-por-
https://nuevaweb.cofrm.com/noticias/noticias/la-farmacia-muestra-su-compromiso-con-los-%20objetivos-de-desarrollo-sostenible/
https://nuevaweb.cofrm.com/noticias/noticias/la-farmacia-muestra-su-compromiso-con-los-%20objetivos-de-desarrollo-sostenible/
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To include, from 2022, the minimum content required in the access system to the teaching function 

(compulsory and university), the knowledge and skills necessary for education for sustainable 

development and the 2030 Agenda. 

In 2025, all teaching staff in compulsory and university education will have received qualifications in 

the 2030 Agenda. 

To promote values such as human dignity, equality, justice, solidarity and participation, which are at 

the base of a peaceful democratic coexistence. For this reason, it is necessary to include competencies 

related to ethical values in favour of social, environmental and economic sustainability in formal 

education programmes at all levels. 

In each edition of the SDG Promotion and Development Plan, a dynamic was developed that had the 

challenge of creating a huge mural through the participation of all group members. The work became 

a totally new creative design that represents the behaviours that the participants had to have to live 

the authentic values of Social Responsibility and the Sustainable Development Goals. The mural was 

exhibited for two weeks to remember the importance of individual behaviours and values towards 

Social Responsibility and Sustainable Development through art. 

Observations: 

More than 600 participants in this programme: 300 migrants or asylum seekers and 300 students and 

teachers from the Health Sciences Faculty (Pharmacy Degree) and Legal and Economic Sciences 

Faculty (Law Degree and Business Administration Degree) of the UCAM. 
 

Sustainability The content of the plan has been developed for one year. Its 

application in pharmacy studies will be carried out from 2021 until 

2025. 

Transferability It can be transferred to any European university, because its objective 

is to be implemented with undergraduate and postgraduate students, 

as well as with technicians and beneficiaries from the non-profit 

sector. 

Relevance to a European 

USR Award 

It is relevant because these activities can increase the knowledge and 

development of SDGs in many regions 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons It is very relevant because this plan can help to implement SDGs 

perspective in all the programmes. Then, the impact is potentially very 

high, considering that it can impact on all the higher education’s 

students and teachers. 
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7.6 Social circles 

Lead institution/organisation: 

University of Girona – USR Chair of University Social Responsibility 

Other participating institution(s)/organisation(s): 

Catalan Federation of Social Volunteering 

Source of information: 

Terradellas, M. R. (Coord): Social circles 2018-2019. Ed. Chair of University Social Responsibility. 

University of Girona. University Documentation, 2019. Girona 

Weblinks: 

https://www.documentauniversitaria.com/producte/tertulias-sociales-2018-2019/ 

Main focus: 

Territorial (Regional) 

Specific focus: 

Human rights; Access for underrepresented groups; Regional engagement (urban/rural); Lifelong 

learning; Diversity. 

Description: 

In 2018-2019, the USR Chair of the UdG and the Catalan Federation of Social Volunteering (FCVS) 

carried out a series of Social circles, open to everyone, to discuss different issues that concern today’s 

society. The main objective is to promote reflection from a social perspective. 

In 2018-2019, five meetings were held on the topics of: Refugees, Disability, Forced marriages, Social 

rights and Social economy. In 2019-2020, four more meetings were organized on: Human rights and 

disability, Mental disorders and stigma, Responsible Mobility and Climate change. 

These meetings are held on the first Thursday of each month in Girona; from 7:30 pm to 10:00 pm. 

Different experts and journalists manage them. Outputs include a summary, many photographs and 

some press publications. 

The 2018-2019 results have been published in a book that includes photographs, summaries, press 

releases, evaluations and new proposals. This book has been distributed free of charge to all attendees 

and people who request it on the USR Chair's website. The outputs from 2019-2020 meetings are also 

expected to be published. 

Observations: 

Sustainability Social circles was created two years ago, and it is expected to continue 

for several more years 

Transferability It can be transferred to all European higher education institutions that 

are interested in collaborating with other social institutions, 

influencing citizens’ education related to social issues that may 

concern everyone. 

https://www.documentauniversitaria.com/producte/tertulias-sociales-2018-2019/
https://www.documentauniversitaria.com/producte/tertulias-sociales-2018-2019/


85 

 

Relevance to a European 

USR Award 

It is relevant because these activities can increase the social 

responsibility in many regions 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

3 

Reasons Because this activity is a new evidence of the relationship and impact 

of the higher education institutions within their territorial scope. 

 
 

 

7.7 Summer Campus: 

1.1. Summer Campus: 

• Young research campus: CIRA, University of Girona (UdG) 

• Prebat Campus: CIRA (UdG) 

• Campus of Magic and Science: Chair SCDG (UdG) 

• Presub Campus: Vicorob (Robotics Research Group – UdG) 

1.2. Secondary school debate league: Vicens Vives Network- UdG Student Council 

1.3. Cycles of lectures in high schools. Science Week and Scientific Girl and Women International 

Day: CIRA and teachers UdG departments 

1.4. European Researchers’ Night: Chair SCDG (UdG) and Catalan Foundation for Research. 

1.5. Olympiads from High School: Geology, Biology, Chemistry, Economics, Computer Science, 

Geography, Physics. Different departments of the UdG 

1.6. React and explode– Chemistry to High School- Chair SCDG (Udg) 

1.7. First Lego League- UdG and Scientia Foundation 

1.8. Research Awards for young people: 

• Cracks Congress: CIRA (UdG) 

• Awards for Research Work made by High School students: Social Council (UdG) 

Lead institution/organisation: 

Communication and Institutional Relations Area (CIRA) (UdG) 

Chair of Scientific Culture and Digital Communication (SCDC) (UdG) 

Different departments of the UdG 

Social Council (UdG) 

Student Council (UdG) 

Other participating institution(s)/organisation(s): 

Foundation Scientia 

Vicens Vives Network 

Catalan Foundation for Research 

Weblinks: 

Summer Campus, Cracs, Contest and Olympiads: https://www.udg.edu/ca/secundaria 

European Researchers’ Night: www.lanitdelarecerca.cat 

Youtube chanel – Reacciona i Explota: https://www.youtube.com/user/reaccionaexplota 

http://www.udg.edu/ca/secundaria
http://www.udg.edu/ca/secundaria
http://www.lanitdelarecerca.cat/
http://www.youtube.com/user/reaccionaexplota
http://www.youtube.com/user/reaccionaexplota
http://www.youtube.com/user/reaccionaexplota
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Science Week - Researchers to Schools: https://www.udg.edu/ca/investiga/Divulgacio/Setmana-de- 

la-Ciencia 

First Lego League: 

http://www2.udg.edu/jornades/FirstLegoLeague/FIRSTLEGOLeagueGirona/tabid/20884/language/c 

a-ES/Default.aspx 

Main focus: 

Territorial (Regional) 

Specific focus: 

Young high school researchers 

Description: 

The Chair of Scientific Culture and Digital Communication (SCDC) has as main goal to bring the 

Research and Science closer to society, especially to young people. European Researchers’ Night 

started eleven years ago with this aim, as well as other projects like Summer Campus on Science and 

Magic. Another initiative targeting high school students involves going directly to their school and 

promoting chemistry (React and explode). 

UdG opens its doors to high and secondary school students with different activities. In 2008, it started 

the summer campus to allow the secondary school students spend two weeks in the UdG and for high 

school students to show their research (who are performing their Research Work at this moment). 

Special emphasis is made on showing the research from different areas at UdG. With this initiative, 

the university opens its doors to secondary and high school students who can access it for the first 

time. 

Special awards are also given to the best Research Works made by secondary school students: Cracks 

Congress and Social Council Awards (UdG), as well as other science competition related to different 

knowledge areas (Olympiads). It is important that Researchers explain different investigations they 

undertake, so we also offer this possibility (during Science Week). 

Observations: 

Sustainability All the practices presented are sustainable because of the clear 

commitment of the UdG for many years and the institutions that 

support them. 

Transferability The practices presented are transferable to other institutions of higher 

education. In fact, they can be replicated from the models presented 

on the websites. 

Relevance to a European 

USR Award 

The examples shown in these practices are relevant to our project as 

they show projects being developed by an HEI for young people from 

other educational levels. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

http://www.udg.edu/ca/investiga/Divulgacio/Setmana-de-
http://www.udg.edu/ca/investiga/Divulgacio/Setmana-de-
http://www2.udg.edu/jornades/FirstLegoLeague/FIRSTLEGOLeagueGirona/tabid/20884/language/c
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Reasons The activities involving children and adolescents is one of the variables 

that are valued 

 
 
 

7.8 Tecnorepte 

Lead institution/organisation: 

Institute of Educational Sciences (ICE) Josep Pallach - University of Girona 

Other participating institution(s)/organisation(s): 

Polytechnic School (University of Girona) 

Weblinks: 

http://www2.udg.edu/projectes/Tecnorepte/Presentaci%C3%B3/tabid/20863/language/ca- 

ES/Default.aspx 

Main focus: 

Territorial (Regional) 

Specific focus: 

SDGs; The environment; Community involvement and development; Regional engagement. 

Description: 

Tecnorepte is a challenge based learning (CBL) initiative that involves the University of Girona (UdG) 

and secondary schools from this region. 

The 1st edition took place in 2014. The UdG launches a tech challenge every year to be implemented 

during six months at technology classrooms in local secondary schools. A team of experts from 

secondary schools and teachers from Polytechnic School (UdG) decide on the yearly challenge and 

follow the different stages of the project. Institut de Ciències de l’Educació Josep Pallach (UdG) 

coordinates all the different tasks to be done by the children. In May, Polytechnic School joins all the 

students’ teams coming from several secondary schools to present their projects. Every project is an 

implementation of the initial challenge done by a team of 3 or 4 students. The team has to present 

the prototype and make a demo. On the day of the ‘Tecnorepte meeting’ all students, families and 

teachers share their experiences with the project from the last 6 months. 

This project impacts on approximately 750 students every year. It involves many secondary schools 

teaching technology. The capacity of the organizers is the main constraint, otherwise more children 

could participate annually. 

Observations: 

Sustainability Tecnorepte has been in operation since 2014, with a new challenge 

being launched every year. Thus, in 2020 the 6th edition was due to 

take place, but unfortunately had to be postponed until next year due 

to COVID-19 global pandemic. Challenge of this edition is about 

‘redesigning urban or rural spaces to become more sustainable'. 

http://www2.udg.edu/projectes/Tecnorepte/Presentaci%C3%B3/tabid/20863/language/ca-
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Transferability Tecnorepte is a collaborative practice among UdG and Secondary 

Schools. It is applicable to all universities and secondary schools in the 

local region. 

Relevance to a European 

USR Award 

It is relevant because through these challenges the universities can 

promote values such as sustainability or environmental protection 

among children and adolescents. 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons The activities involving children and adolescents is one of the variables 

that are valued. 

 
 

 

7.9 UCAMPACITAS: Programme for the incorporation into active life of people with 
disabilities 

Lead institution/organisation: 

Catholic University of Murcia (UCAM) 

Other participating institution(s)/organisation(s): 

Companies and organizations of the Spanish Committee of representatives of people with disabilities. 

Source of information: 

Luna, I. M.; Sánchez, C. M.; & Giménez, M. P. (2017). Experiencias prácticas del alumnado con 

discapacidad intelectual del Programa UCAMPACITAS: Escuelas infantiles. Revista de estudios e 

investigación en psicología y educación, (7), 123-126. 

Weblinks: 

http://ucampacitas.ucam.edu/ 

https://www.fundacionseres.org/Publicaciones/proyectos-colaboracion-pais/espana/ 

Main focus: 

Educational 

Specific focus: 

Organizational governance; Inclusion of people with intellectual disabilities in the Institutions of 

Higher Education; Gender perspective. 

Description: 

The social and educational objective of the inclusion of people with intellectual disabilities in higher 

education institutions, in order to prepare them for integration into active life, has become a reality 

in UCAM thanks to the implementation of the UCAMPACITAS Program. 

The problem of disability is a problem of perspective. We are all different and, sometimes, the 

environment and people’s mentality are the most difficult obstacles to overcome. 

http://ucampacitas.ucam.edu/
http://www.fundacionseres.org/Publicaciones/proyectos-colaboracion-pais/espana/
http://www.fundacionseres.org/Publicaciones/proyectos-colaboracion-pais/espana/
http://www.fundacionseres.org/Publicaciones/proyectos-colaboracion-pais/espana/
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In the same way that measures have been taken to facilitate access to public buildings for people with 

reduced mobility, the UCAMPACITAS Programme works in two directions. First, it prepares its 

participants for competent professional work. Second, it works with entrepreneurs to make their 

companies accessible. Beyond small changes in the design of spaces and / or in the material 

endowment, it is necessary to understand the real possibilities of these future workers that removes 

obstacles in mentalities. 

Observations: 

Sustainability The UCAMPACITAS programme which is two academic years in 

duration, began in 2012 and has become a stable programme of the 

academic offer of UCAM 

Transferability It can be transferred to any European University, because its objective 

is to be implemented in all university programmes at UCAM. 

Relevance to a European 

USR Award 

It is relevant because the university has to be a social elevator for all 

citizens 

Relevance on Scale 1-5 

(1 least likely, 5 most likely) 

5 

Reasons It is very relevant because this programme contributes to the 

implementation of the objectives of sustainable development: leave 

no one behind. 
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8. Conclusions  

This review of selected good practice examples across EUSRexcel partner countries aimed to 

illustrate dynamic initiatives taking place in all five dimensions of USR in higher education 

institutions chosen by the EUSRexcel partnership for this project (Educational, Governance, 

Research, Social & Territorial, and Environmental). These dimensions are highlighted in red 

colour for each of the example throughout the report, with an overview of potential common 

trends presented below. 

It is hoped that this will be helpful in evaluating the extent to which progress has been made in 

integrating   social responsibility in the activities of higher education institutions. This review 

has identified a wide range of examples different in scale, focus and scope. What these examples 

have in common is a conscious effort to engage with and meet the needs of the communities within 

the higher education institutions and beyond, by including USR in core activities. This in turn can 

help achieve a variety of USR objectives at different levels: institutional, national, European and 

international. 

Overview of potential common trends 

The examples in the report are drawn by EUSRexcel project partners from six European countries. It 

is hoped that the good practices considered here will serve as an inspiration for other higher 

education institutions interested in working towards USR excellence. Many of the good practices 

reviewed in this report align well with targets in the United Nations 2030 Agenda for Sustainable 

Development including the SDGs. 

They also align with the indicators compiled as part of the ‘Guide towards a common approach to USR 

indicators’ (EUSRexcel Guide) which is another output of EUSRexcel project, as mentioned earlier in 

the report. 

While there is some overlap in the educational, governance, research, territorial/regional and 

environmental dimensions, common trends that can be potentially identified include the following. 

In the Educational dimension: 

Many good practice examples show that the academic programmes and social responsibility are not 

two different areas and can support and complement each other. This is evident in the efforts to 

introduce and promote the 2030 Agenda for Sustainable Development and the SDGs at different levels 

of higher education programmes and the inclusion of SDGs in the curricula. There are also examples 

of initiatives aimed at promoting the need for professional development of the academic staff in 

Education for Sustainability. Inclusion of the community-based learning and service learning in higher 

education programmes can be noted in some of the examples. Furthermore, higher education 

institutions’ commitment to support gender equality through, for example, development and 

implementation of gender equality metrics, analysis and reporting features strongly in several good 

practice examples in the partner countries. 

In the Research dimension: 

Formation of institutional, national and international networks aimed at the exchange of knowledge 

and joint research features in a number of good practice examples. Community-based or engaged 

research is an important part of the overall research activity, as well as sustainability-related R&D 
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(research and development) activities, such as research projects and scientific papers. Furthermore, 

there is evidence of effort in the development of research careers related to the topics of 

sustainability. 

In the Territorial/Regional dimension: 

A number of good practices in different countries are aimed at higher education institutions being a 

positive influence on their environment or building awareness about the environmental issues in the 

region. Collaborations between the institutions and community stakeholders, as well as with national 

and international partners appear to support a lot of such initiatives, through building networks for 

the exchange of knowledge, expertise and experience. A number of good practice initiatives are aimed 

at working with and supporting various groups in the university community and in the region. Several 

examples highlight an important role of USR Chairs in higher education institutions. Consistent with 

the SDGs, there is a particular focus on various initiatives and programmes involving primary school 

children and secondary level students, evident in good practice examples from different EUSRexcel 

partner countries. 

In the Governance dimension: 

Some of the initiatives highlighted in the examples of good practice show effort in building the 

relationships between higher education institutions as employers and the researchers or academic 

staff, for a successful generation and transfer of knowledge and technological development, and also 

aimed at facilitating academic and research careers. It is evident that some USR initiatives, such as 

those focused on SDGs, benefit from the support at the senior management level and the support of 

associations involving senior management staff from higher education institutions. Including social 

responsibility in the institutional strategy and mission appears to have a positive impact on the 

implementation of various SR standards in some of the examples. Aligning various university processes 

with the university mission can be done using a set of particular standards, such as the Global 

Reporting Initiative (GRI) indicators adapted to higher education institutions. 

In the Environmental dimension: 

Good practice examples from the partner countries show that the environmental dimension can be 

addressed through a wide variety of initiatives, from the academic programmes to community 

engagement initiatives and development of quality research careers related to topics such as 

environmental sustainability. Development or adoption of the environmental sustainability guidance 

and inclusion of sustainable environmental practices in the strategic development plan and mission 

statement of higher education institutions is evident in some of the examples, thus making a strong 

connection between the environmental and the governance dimensions. The environmental 

dimension can also be addressed through higher education initiatives involving children and aiming to 

solve particular challenges, for example in the field of STEAM (Science, Technology, Art & 

Engineering). 

Overview of good practice examples by EUSRexcel partner country 

An overview of good practice examples below is organised by country in alphabetical order, showing 

how the potential common trends described above feature in various national contexts and, in some 

instances, in particular institutions. For ease of reference, a list number for each example is provided 

in parentheses. 

Belgium: The examples of good practice from Belgium show significant amount of effort made by 
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higher education institutions to facilitate governance mechanisms (example 1.1) and be a positive 

influence on their environments – from enhancing the quality of internal management in these 

institutions (examples 1.1 and 1.4) to building awareness about the environmental projects which also 

foster international cooperation, such as management of the river Scheldt (1.5) or projects aimed at 

reducing the impact of activities on the environment (1.2). Under the research dimension, there is an 

example of a project exploring the impact made by the educational curriculum on the capacity of a 

society to reject conflict (1.3). 

Finland: The good practice examples from Finland align with a number of dimensions of the USR and 

the examples in other EUSRexcel partner countries. Thus, while several of the examples are focused 

on sustainable development (ECOLABNET (2.1), Aalto University (2.4), NSCN (2.6) and UniPID (2.8), 

they also show potential advantages of building the institutional and/or international cooperation 

networks to facilitate the exchange of knowledge. The examples from the University of Lapland (2.2) 

and LUT University (2.7) show how social responsibility can be integrated in the university operations 

in a holistic way, while Kaleidoscope (2.3) and NNDC (2.5) examples represent projects working with 

and supporting various groups inside and outside of the university community. 

Ireland: The presence of a social dimension is also evident in good practice examples from Ireland. 

Thus, the institutional level examples show that the academic programmes and social responsibility 

are not two different areas but rather can support and complement each other (Dublin City University 

Engagement Award (3.4) and DCU Uaneen Module (3.5)). In a similar vein, service and community-

based learning is an integral part of the Community Knowledge Initiative (CKI) at the National 

University of Ireland Galway (NUIG) (3.3). On a national level, Campus Engage initiative (3.2) connects 

most higher education institutions in Ireland in their commitment to social responsibility and engaged 

research, enhancing the links between the higher education and society. Similar to other countries, 

the examples from Ireland support the idea of higher education bringing together members of the 

community and members of HEIs staff for sharing ideas, collaboration, formation of networks and 

mutual learning. 

Italy: In the Italian context, the example of the Sapienza course on Sustainability Science (4.1), 

Network of Universities for Sustainable Development (RUS – 4.4) and Sustainable University Mobility 

Plan (SUMP – 4.5) show different ways in which universities can address sustainability and 

environmental issues. A focus on sustainable mobility in the SUMP example is particularly interesting, 

while the RUS example addresses sustainability through collaboration. An institutional commitment 

to social responsibility is evident in Polisocial award example (4.3), while nationally, CRUI guidelines 

(4.2) facilitate Gender Reporting to support higher education institutions’ commitment to gender 

equality. In the governance dimension, initiatives related to the SDGs benefit from the support of an 

association involving senior management staff from higher education institutions (RUS – 4.4). 

Romania: Examples of good practice from Romania cover a wide range of social responsibility-related 

activities, from fostering an exchange of knowledge of the SDGs among various stakeholders (example 

5.3) and development of a comprehensive social responsibility benchmarking system (5.4) to actions 

addressing specific challenges, such as establishment of an office for students with disabilities at 

Babes-Bolyai University, Cluj-Napoca (5.5), development of curricula for primary school children (5.1) 

and initiatives targeting students in secondary education (5.2). Including social responsibility and 

student engagement in the institutional strategy appears to have a positive impact on the 

implementation of various SR standards, for example through the creation of dedicated entities (5.4). 

Spain (Andalusia region): Examples of good practice from the Andalusia region of Spain include an 
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Award for the best PhD thesis dealing with Corporate Social Responsibility focused, among other 

criteria, on the environmental dimension (6.1) and a Handbook for good environmental practices from 

the International University of Andalusia, where both the environmental and the governance 

dimensions are addressed through inclusion of the good environmental practices in the strategic 

development plan (6.3). Example 6.2 represents an empirical analysis of university social responsibility 

in Andalusia, using the model for reporting described in 6.4 and a set of indicators based on GRI (Global 

Reporting Initiative), adapted to universities. Furthermore, example 6.5 analyses the sustainability- 

related R&D activities such as research projects and scientific papers in which universities participate 

across Spain. 

Spain (Madrid/ Catalonia/ Murcia): Examples from other regions of Spain include a number of 

initiatives focused on the topics consistent with those in other countries – from promoting the need 

for the professional development of the academic staff in Education for Sustainability (Academy Latin 

America, 7.1), to the General framework for incorporating a gender perspective in higher education 

teaching (7.3), as well as projects and activities involving children and teenagers at different school 

levels (Girobòtica (7.4), Summer campus (7.7) and Tecnorepte (7.8)). Some of the examples from Spain 

were initiated by the USR Chairs at different universities, such as Building Territory Social 

Responsibility example (7.2) which involved a number of stakeholders in the region of Gironès 

designing a co-creative process and evaluating whether a territory is socially responsible; the SDG 

Promotion and Development Plan aiming to introduce the SDGs at all levels of HEI’s programmes (7.5); 

as well as the Social Circles example (7.6) which promotes debate and social awareness on current 

issues. Finally, UCAMPACITAS Programme (7.9) works with people with intellectual disabilities in order 

to facilitate inclusion in higher education institutions and integration into active life. 

 

Concluding comments 

Some of the identified practices are at the initial stages of being developed, while others are well 

established and expected to continue running in the future. In some cases, special plans are being 

made to achieve continuity for future applications. 

As it became evident from the review of good practice examples, the material in this arena is highly 

varied in aims and methodologies. For future developments, it appears important to consider the 

following when selecting practices for application of USR: 

• Needs analysis 

• A particular purpose considering the educational, research and territorial dimensions 

• Evaluation of feasibility and costs involved 

• Analysis of sustainability of the practice 

We hope that this review will be helpful to higher education institutions in their journey towards USR 

excellence. While a significant progress has been achieved in a number of countries, much remains to 

be done to ensure continuity of the efforts. This report intends to be a reference on the developments 

in different countries. As mentioned in the Introduction, relevant permissions may need to be 

obtained to replicate some of the activities listed. It up to the readers to identify which permissions 

might be necessary. 

We hope that readers will use this information in the way they believe to be the most appropriate and 

make any needed changes and the adjustments suitable for their purposes and the local context. 
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Index 

Please find below the Index of five University Social Responsibility dimensions, adopted as 

part of the EUSRexcel project: 

Educational, Governance, Research, Social & Territorial, Environmental. 
 
 
 

Educational, 7, 8, 10, 12, 13 16, 18, 21, 24, 26, 27, 29, 31, 
 32, 34, 37, 38, 40, 41, 43, 44, 47, 48, 49, 50, 

    52, 53, 55,56, 58, 59, 60, 62, 65, 66, 70, 71,  
    74, 77, 80, 88, 91 

 
Organizational governance, 7, 8, 13, 16, 23, 24, 32, 40, 41, 

  52, 61, 62, 67, 70, 79, 88, 91,  
  92 

 
Research, 7, 8, 11, 15, 16, 21, 23, 24, 26, 31, 32, 34, 37, 40, 
          41, 48, 52, 55, 60, 65, 66, 67, 71, 75, 77, 78,  91 

 
Territorial (Regional), 7, 8, 11, 13, 16, 22, 23, 26, 32, 38, 40, 41, 43, 

48, 50, 53, 56, 59, 66, 67, 68, 70, 71, 75, 
78, 81, 82, 84, 86, 87, 91,92 

 
The environment, 7, 8, 13, 14, 16, 18, 23, 24, 25, 32, 34, 

    38, 40, 41, 43, 44, 53, 56, 59, 61, 66,  
   69, 70, 71, 79, 81, 87, 91, 92 
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